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FOREWORD . <J. 

• • • . 

riu- imrpost-of thi.'^ handbook Is to acquaint you with the main 
|HM.,.lo, places, and Ideas which comprise tho Listener Program" in the 
l).uK./:ount> Public Schools. Most of the pages are self-explanatory, 
IHU some pages will be expanded upon and further explained duping the 
iw.) required pro-service orientation sessions. Tf you have any cjues- 
I l,.ns about or reactions to this hfin^^k, please contact: - ' 

^ - - • t 

■ \ • I ' 

The Sohool Volunteer Prograpi of^ Miami 

Dade County .Public Schools ' . , 

1410 NE 2 Avenue « »j 

Miami, t'lorlda 33132 1 



.B05) :371-2491 
(305) AA2-8862 



(or) 



'I'he Mviital Health Associatlorj/of J>^ide County | 
HOO Brlckell Plaza 

Miami, Florida 33131 ' ^ k 



(305) 379-3642 
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Toward a PhiloaopKy on Developing a Volunteer Listener Prograii 



Ltig. . . • • 



In the Beginning 

It is said that necessity is the mother of invention and that adage ha^.-" 
alnly.been r&i^eXlTin the evolution of the Listener Program. It all ' ' 
began at a tiAe when specific needs were being felt and voiced not only by 
mbers of the educ^t4eiral>coniinunity but also by the general public. > 

The State .of (^Florijla had just mandated money to support a pilot program in 
Dad4 County which ^xld place elementa^jTxounselors in a limited number .of 
eWntary schools. Until tfyat time counseling at the elementary level had:. 
been\arrlM on by classroom teachers, helping teachers, principais or, in ex- 
treme cases^ and through an elaborate re%r^l system, school psychologists. 
Although that action helped assuage the cries for help frdm^lementary teachers, 
administrators and prarents, tiie njoney was" so limited that each ele^ntary coun- 
selor had to^servlce all the children in two schools. This of ten involved -a 
ratlo^f ifloOO.^^o* there existed a need for additional help |n counseling ... 
at' the elementary schools. 

\t the same time, through E.S.E.A. Title III funds, a School Voluntedr - : 
Program was gaining /nomentum'wlthln^e Dade County Schoolsf One of the func- 
tions of this program was to activate personnel and resources frdm the community 
to help address -specif Ic needs of the schools. . ;rhe program had already prove'd 
successful in providing thousands of volunteers to assist teachers la more -than 
fifteen different volunteer job classifications ranging from heading and mathe- 
matics tutox 'through classroom and supervision assistant to storyteller and arts 
and crafts assistfint. It was a natural outgrowth Jf the yearly needs assess- 
ment survey for the School Volunteer i«rogram -tb focus its attention on expanding 
the role of volunteers in order .to help the newly appointed elementary couneelore. 

■ ■ . ■ 8 . ^ 



iKiring the exploration of coiiununity reaourc^^ Lt was 'dis^oVered that the' 
Montal'llealth Association of Dade County^,,^^h enjoys the broad-based communk 
Ity .su|,„ort of the general publlcand educators as well as mental health pro- 
fosstonnlH, was also aware of 'the dekfth of counseling services available within 
olomontaryV^hools and was willing^ support a program wh'ich could help al'le- 
vlnn> the sitjuatlfln. Because of the volunteet nature of the organlzSt^nf-tt ' 



was able. Co Vecruit volunteers both from the interested gWerai'^Iiri;!^ 
moiual liealth professional's. . 




it was the natural marriage of thesT-t^ gi^ljups, v»hich*?W^ced the Lia^' , 
tonor Program. The School Volunteer Program could ptovide access to the sch6o 
.-..mbmed with the facilities and personnel for training and sjipervisio 

UeAlth Association could provide both lay vd)lunteurs and professional 
V(>lm)liH>rs. . ^ . 
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"WHY LISTEN^CHILDREN"? 
Dennis 



-A definition of -listening is: "to touch w 
to the world lii which he 1 i ves^ " ' tl|^en an 
making .the DQn-verb>r^statement, 
r-lghVto be." 



"I 





elf the 
listens 
irexiste 



reactions ef another 
to a child he, is 
ce and I respect your 



grfiw up with the 



You have m 

seen bij^ot hear^." Perhaps' even^vorse than' rei 
IS amwing the child to speak and paying noji^d 



Trga 
to wh~at 



saying^ 'ich i 1 d rert. s bo ul d be 
chl 1 crrtRT^rl ght to speak 



.he 



tt IS not difficult for a child to perceTve-himsel 
In, a world pf strong competent giants, called adul 
the form of parents, teachers, policemen, and othe 
Children. Many adults have a hard tirfta, talking to 
To^ child, every adult may be. "The Boss". 



say?. 



f as a tiny, helpless creature 
ts. Adults almost always take 
rs in positions of power over 
that one person, their Boss. 



h Children program offers children the opportunity to have an. adult ■ 

lend who is not in a pasition of authority. Lacking this authorityrthrilsten- 
er is not expected to try to solve problems the children mlght^veal. 

visited by an'adult who simply accepts the children as they tre.^with all 
muS cate'mi're'^JSp^rJJ weaknesses, can hel p iEhe chil JSrr L 

yrlo fLnu Jr^M -^'^"^ om l^fe experiences. The main goal of the listener 
IS to tacilltate this communication. • • . > 

All of us have^dealt with 1n-laws, parents, or others who have attempted to take 
charge Ij our lives to excess. Thinking back to these experiences can help us 
realize the signiftcarice of a spefclal visit from one who simply "takes us as we 

Both the listeners and the children\are volunteers and the listeners are supported 
Dy initial orientation sessions, wedkly coaching conferences witli the children's 
school counselor, montbly playback sessions- between listeners and professionals, 
and resource. people of the Dade County Mental Health Association who are available 
dally by phone; , \ . , / ' 



A listener might typically spend twenty Aminutes per week with each offour^childl' 
ren.. An o^n relationship between a child and a listener can not only beWtis- 
Si ^ ^ \. ^""^tf ' ^^IP 3 child\ avoid some rfsrobl ems later in life. Ttiis 

^[l^^r^^^^'"9! which are«not buried during chjMl^win not sprijhg 
up laSrer as arj adult's emotional problems. V?^KIS 

li^^f*^"?"^'^^?,'^^*^'^^" ^ chili^and a iVsteneLr is-an on-going one which may be 
-erfded at the will of either the child of the listener. Matfeeis of policy-aJ« set 
by-J:he principal of the schpol to which the listenecJ^ asJflgnSi. 
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LISTfiER PROGRAM 



01 



1. ' llu* purpose of the program is to provide an opportunity for each student and Listener to 

huild a meni'^ingful 'relationship and to help alleviate anxiety and frustration in the studentc 

• ^ . « , ■ ' , 

liisteuers receive five hours of preservice training by the Mental Health Association and thel 
School Volunteer Program^ , . 

i. Kisieners are recruited by the Mental Health Association and intjerested s<;hools themselves, 

. ... > v ■ >^ " ' . 

J... " ' ■ . 

A. lo be eligible for participation both ^he school principal and elementary pounselor must 

.U'fL^e Co afccept Listeners and to adhere to the guidelines pf the program. 

^ * * • ' 

"Kach elementary counselor or visiting teacher counselor works with approximately four to 

./ <^ , . ' . ' 1 ^ - • ■ * 



6. Kaeh' Listener spends approximately 30 minutes per student per week. Most Listeners have 

from two to ^^^^ students. ' ; . • , 

J.. A iivv lo fifteen minu^te coaching conference is held each week betv^een counselor and Listen^ 

• . r . , ^- ^ ; - " \ 

H. Honihly I eedback sessions are held so that both Listeners and counselors may exchange ideas' 
f with Menial Health professionals. / ^ ' 

9. Parent Pemiission Toons for part^'cipating students are option of each' principal. , * 

10. ktM^irds between counselor and Listen.^r"~^a^^e""at^ option of, each individual school. 

^ •^"^ttident candidates may be referred to C(aunselo^ris^ by teachers or selected by counselors 
Lhemaelves; Relationship may be ended l)y request of^Listener^ student, -\or counselor. 



12- ^^Stnadents in the progtam are not extreme """^sa^ 
1 -j^l^Q jpiecome involved call the School Volunteer Program (371-2491) . 




JJola of Sponsora of the;U8t^iiM Prdgram 



I. I -J-^J- _ 

:Mentol Health Aieocltlt frivr 



^ 1 . i\^aM»is, In recr^jtlment 



■2^ 



of volMiTtear^It^^ 

, • , ^ ... ^. ' 

g^ifcure setvices oF yloii^ 
uhteervHenta^ Heaith^ 

" vide Input" during pi?^ 
service prlentafelons ^ 
and f e^dbabfc- sesBlons. 



'3., Provide a :^olunt3*ier who 
will "serve as Copr^lna- . 
tor of Listener By 

A. Provide a staff per- 
son to represent the 
Association on tlie'-** . 
Steering Commltteie ^nd 
at all meetings, ^ 

Provide clerlcal^ajsls- 
a^ice for such tasks u& 
raalli^B, materials re* 
pro<|uctlQn, etc. 

Serve as .llalbrvwith 
the ptrofesBlonal>^ntal 
health community. 

Assist In the conduct- 
ing of publicity and 
public awaren^s cam- 
paign. 

\ 

Assist In evaitiatlon 
of program and\pro- 
ducts. 





School Voluiiteer Pt^o ^rpm 



1, Recrult^chools and 
J counselors. 

2; Provide -a staff per- 
son If^^'eprcssent the 
school^system on^j:he 

teerlng Conplfltee 
arvd at a;W. meetings i y 

3, Sej^^ llasotf with 
» schools , counjae- 

\lQrp,^r;^ai|d scho0l!::sya-^ 
te^ Iri ' \- , 

A^ssist In r6<irb4JtmeTit 
df .volunteer Llst^^ers, 

*5., Provide a staff petrson 
to organize and con-, 
duct ttalnlng. sessions 
and to provide if^nput 
during f eedback "^ses- 
slons. '^^li,,^^ 

6t l^rovlde clerical as- 
slstancej for such tasks 
•as mailings, materials, 
reproduction, etc, ' * 




8. 



JfSta-the conduct— 
iiqyg ofj'pabricity and 
public awareness cam- 

^^ai^nsX^ 

Organize^aTttii^ conduct 
evaluation of program* 
and products. 




.Participating^ gchoola- \ 



2> 



Demanstfate appro^^al ^ 
di^rrfgram through 
comrai^^nfe dj? person*** 
el, fac3^3,lt^es and 
i3upport. 



2. 



3. 



counselor to ^ 
at^nd inltifirl ori^^n- 
tat ion sessipns' and 
f*»*^dback sessions/. 

Communicate regularly 
with volunteers via 
weekly counselor /Lis- 
tener coaching confer- 
ence. 



A«. Orient feculty as to 
' the role of the Lis- 
teners. 

3« ^fefovlde the students 
f pr the program. 

6. Orient the Listeners 
to the philosophy and 
f^a^cilities of the 

SCTOC^l, 

7. Serve as' liason:\grlth 
parents and other com-\ 
munity groups. - / 

8. Assist in recruitment ^. 
of volunteer Listeners, 

9. Assist in the collection 
of evaluation datja. 
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■ J - ^ ' .LECTURE III 

* ■ - -'h ' «' ■ ■'. • ■ • V ■ , ,^ 

•run. Rni.F, of' ttir -Ustf.nrr 




\ 



1*0^ Warren «Schlanger and I help lead the fe^edback sessions*. * 

• ■ : • '.^ ■ . ■•. ' • . . • • ^ ■ ■ 

I'm Kar6n^Summeif» arid I'm here with you today to sjt^e my experl^ces as a 
'listener. _ \ ». • ' . *. - 

And r'm NorAi Golden and I'm an elementary -eounselort • 

• • ■ " / " ' -''^ : ' ' ■ \. " •■ ' « > 

Dr. Sc^iianger, what is the role of, the listener? ^ 

■ ' ^ ■ ^. ■ - . , • ■ 

Well J Jod, tK'e role of tfUe lis|:eher has really changed since the onset the 
program. At first we^ cortc'igptualizeii the^listerier as somebody who would sit 
thare rather pa'flaively anS just llaten to wha^ the child is saying^ but'really / 
.luU got themselves involv'^^J^^^eryf rhuch* As the years have passed, it evolved 
itbat It 1.9 t\ow more J-mpjovtirolfpr* the ^Individual to be a person flrstf^ 'and,- in 
communicating „with the cHUd, to bring ino.^is or tjier own personality. Thesq 

are the best tools tjiat tlie listener has available to him or to her. . -"^ 

■ ^ . M J . :. . , « ■ • - ' V 

• » * ' " ■ . -1 • " . ■ - ■ ' . ■* " 

fir . (loldeji, what is tjie role of the. coun'aelor within the listener program? 

The counselor -really acts as a *consultant *^to the listener. He gets involved 
in their training and he also hel|>e thjem when they g:et stupk' in certain kinds 
of situations When they are working with the child. ^ ' ' / 

Wa^rren said that he was mostly involved in feedback sessions. The counselors 
also conduct weekly coaching conferences, don ft they Norm? /' 

Yes, chey do. They get. very much involved in the day to day listening program. 
Wlien things come up where the-rlistener': just doesn't know what to do, they come 
to the counselor and they^'cry on -our shoulder and we try -to help* them out^ 

.... ^'"^az^ ■ • . * • 

-You are%:ind of a listener *^s. listener theri? ^ , 

^Exactly. - 4 

V ■ • . ■ • ' ' ^ ;,v.: ' y ■ 

Mrs. SMrftmers, please^ describe; a typical day in the life of a listener. 

^: . ■', ;•■ . ^ ^ <t 

*WeLl, nv.' day starts by taking my owii son to school first and then continue 
On to the ijchool that I'n\ working In. The first thing. I do is ha:ve my coaching 
seasion .with my counselor. And then I continue to'^the class of the first 
student that I am going to see, I try and spend, between 20 and .30 minutes 
with eacln one of the children. At the end of the session ^fter I have seen 
my children, I try to takje mental noter of what has gone on that day ajo^that I 

^can discuss it with^^my counselpr again. ' • 



So a typical day for you Is J>elng wsith^Oiir own family and having yo.ur relationship 
within and then" also worjicl^g with yoy r studente? . ' - 



And • 

18 • 

Mod. 
Ans. 



1 



Ana. 



Mod. 



Ans. 



Hod. 



Ans. 
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Rlgh^;/ 



How many student! did you eee, Karen? 

) ; .. . - ' ' • 

Oh» If on^ was absent or eoBiethlng like tha^» sometimes^ I* would see 4» 5; 
sojnfetlmes even 6. . * ^ 

libw long woujM you spend with each oAe? " > 

V •■ '^^^ • ' • • • 

BetweenyW attd 30 minutes^ depending on how tW aesalon yas going. If I 
thought thdt .the child yWas ^^ett^ng restless, I would send^ him back a little * 
early. Or if you feel/ that you really are ge^filng pomewhejj^ with th^^ you * 
can keep them a few mjLnutes longer. It's 'quite flexible*. 

And for how long a |^erlod of time did you build yot^r relationship? Was it 
Just for a month oy so? Or how long? 



Hod. 



Ans. ^ No, I saw them the entire school year. 



d. Let's, return to some of the specif ics of the program again ♦ . Just exactly how 



are students selected for the program? 

Well there are a number of ways in which We select the children.. As' a counselorj 
I am very much aWare of what JLa going on. -in the school with the children. 
If I feel that a child can be benqflted by being involved in a listening program, 
I will recommend him. Of course, a teacher can^ recommend a child. Even on 
occasion^ the printiipalj who knows that a child needs this kind of help^dojiia 



recommend him. 



/ 



I know, that in a couple df schools, the listeners are so po*pular that ^he* 
children en^ up recommending themselves. They- run up to the lis.tenera and say, 
"When ar^ you going to have time for me?" « , 

^ Right! They try to bring their ftienda along with them too, 

-So, I think that says something right there about the kind of relationship ^ 
that has developed* Everybody wants to- be involved. It mu^t b^ something ' t 
very posltlye. ^ ' ' 

J'd like to eipphaslze one pol^t that has come^p in our mdnthly feedback, 
sessions, I*m thinking of a/ritimber of thesipr chii^en who aren't really ^ 
problem children, per se, but^st children that might heed somebody to listen 
t;o: them, and the teacHer f^fe^ they could berteflt from a nice, warm relationship 
^vfith an adult* We have had children who were shy; who need some bringing 
^x)ut, who need a one to o^afe relationship. We have^some children who are acting-* 
up kids and as a result^o^ b^ing Involved in a listening program, being involved 
with a listener, we find that there are behavior changes that take place with 
these children. The/ become much more at ease in the school situation. 



'K«en> why don*t you describe some of the actual children that 
are the kinds of students that have been involved with you? 



you have? What 



I had oniB little boy who .was in the first gyade. He vfi^y much distrus^ted 
adults. He was very much at ease with children. With adults he w^s flulte- a 
problem* He seemed to be really frightened of his teacher. The teacher warned 
me of this when I first started seeing him. So, I would play on the monkey bars 
„ with *hlm, or swing on the swings with hiin, and do his kind of *thirig.' I wou|^ 
sit down, get on his level, and one day he held my hand and I thoughe that / 



8 
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was really, great, -thaff he would hold 1my Hand," " * , 
K • . • ^ ' ^ . ^ ■ ^ i ' ■ 

That was really a big ritep for him, then? ! ' * . - . ' ' " 

.• • f , • *' • ' 

It sure was, because Ha was reajtly frighten^ of adults. 

■•.■'v ' ' . ' • »■ • ■ ■ ■ ' I 

,lluw are the teachers of these students prepared for the listeners and the' 
liatener. programs in tihe school?* . ' ■ ./ 

_ Wa try- to make them 4ware of. the purpose of the listening program - which . 

. la Just -to provide tWe, kids" With a one-to-one relationship. The teachers are 
u8uuJ.ly.vorv coop^rafeve, because tihey are .concerned about the kids and they 
aru-.awaru now, from pAst exp°eriences.,that this kind' gf a program can really • 

You talked 3 little/ bit about where' the listening takes place, tt takes place 
L;» the sCtipol.. Jut^t how dp" you suggest that ths' listeners begin th^ir 
relationship? ./'/*, - ^ ..." . - 

Well;! usually stArt, In-iine, by just introducing, myself to them,, . 'saving' I was 
RoinK tg be their fri«nd, and we woifld do things like fin4 a quiet .corner 
in the: ilbr,ary arfd read a book together, or wf would play on the 'swings or 
HUdc, or we wou|d^ -for a walk or sometime^ I would let them choose what 
they .wanted t^b <^p. They would bring & "record from home hnd we would play ' 
,that -record tog4ther or other .times I would have really a structured time 
where- 1 had brovi^ht something from home and we would do.it". .Or sbmetlmes we " 
wtyit for a walk around the schoolgrounds . There are many things you can do 
with them. You can always find some> quiet place, even if it is a doorstep 
M\ a room. You can get a quiet place by yourself. 

■ (''',. . '• • 

Different listeners use different kinds of approaches. I remember one listener 
^brought ballet records &nd did ballet with several girls. Not in the class- 
room, -but they went into another room* that was available. That became very 
popular. She had more kids that wanted to get involved with her than she 
knew how to handle. ' 

I think that la one of the reasons- / Warren said that we change the phUosopl 
or the program because we found that we hadi so, much talent involved -and we* 
could really cap;ttalize on the talents of ^the listeners too. 

How did this ^ relate to the development of : the initial meetings? ' 

Aa far as the relationship itself, it's like any relationship, really,' 'it4 
not very Uifferent. People kind of te^t each other oui. See What the other 
one is willing to accept and one of the things that I feel is very important 
la to be yourself. Por example^ today^ ^Incy has a cold, tf Nancy was to 
try to be 'mbbly and J6vial, that wouldn't be. Nancy, today. We change from 
day to day and ijiaybe Nancy would want to say to the. child that she is working 
with You^know. l^f eel rotten today/' rather than try to be cheerful. and 
i.ubbiy. If I was to come up and say hello to Norm , who I know here, and 
f ee. Norm, ^reat- to see you", he would know that I was really being phony-. 



- — -"J f ..c.v...t.. u.iQii uu DB cneerLUi.ana 

it I was to come up and say hello to Norm , who I know here, and 'say, 
-m, ^reat- to see you", he would know that I was really being phony; 
.c.-aase that s not me. Then the children and^.the adult test each other Out. 
Uhat 3 olcay in this relationship, and what's not okay in this relationship? / 
V. hUd mij;ht try to induce the listener to go across to 7-11 to purchase all 
kinds of goodies and teat the listener J s that okay? If the listener 

goes ahead and does that, well then the child expeots that the next titae. 



He win contlriu. tQ>08t and If tha listener wasn't comfortable InXdoin^ that 
in the flrat place and went along and did it, she la really ^ettlngWp a 
false message in the relationship. I 

I found the children are .very perceptive to" the mood thrit I was In. -I Low 
one. day that my little dog had been, stolen the nlftht befor;e and I was reaUly 
.distressed about" this. I told ohft^,pf my children/ I said, "I'm really dlsLrbU 
today because my little dog was , stolen last night."- He tried to console ke, "h 
Shared one of his experiences with, me where one of his animals had "been miksing 
I thought that. was very Important that he would operi up and share his feelings 
with me. But they do know when you are in a downfmood. ' \ . 

Once you develop a p.\iXong relationship with them like that, then 'how do you\ 
actually end up the -relationship? What do you suggest? .Warren? ' \' 

Well} I think you start ending the relationship before the end really begins. ' 
Becfause you are really telling the youngster from| the be|lnning that this ■ 
is going to be a relationship that will probably last only the School year. 
Then you- have to recognize that you have to repeat this^ as thfe end approaches , 
and you go through a sfeparation- as you. do in any other relationship.; 

Well^I think it's about time for us to. separate from you all. Joe and I would 
Like to thank you^ our* guesj; Warren Schlanger, .Karen. Suifimers, and ifdrm Golden 
for sharing yoi^r experiences . in the listener program with us. ' - 



TRAINING SESSION AGENDA 



(h ie»iu.U ion f 



I'm r|»os<- : 
Time: 

()r it'nl .It i(Mi I I 



(''Mil (• ri'in't.' 



Second Tuesday of the month (September through February) 9:00- 
lilrlOnC the M.H. A./ School Vol. Pf^og. -"^r bther designated. site 

m.ytory of tUe program (MllhA. roprosiMTtntiw and SHmol Voluatoer 
i*/ograni representat Ive) . 

Overview of the program 

• « n 

Presont^ation on "How to Listen to Children*; (film of Mental 
HcalLh Association professional) » • • 



Film on "The Role of^the Listener'' 
Assignment of Listeners to schools : 

Prospuct Lve Listeners meet wl^^ounselbrs. at assigntrd school, 

To , explore* philosophy and physical situations-' of that particular ^ 
school, . „ ^ • s ^ * • 



BetwQen second and third Tuesday of the fftorith 

Third Tuesday of the month (September through Febraiajry) 9:00- 
Il•:J0 .It the Mental Health Association, Sciiool Volunteorv^rogram 
-or otlK>r designated site * 'j* \- 

Kxor<M.st> in, team relations (School 'Volunteer Program representative) 

Viim on "How Cross-Cul turn! Differences^ Can Affect Your Listening 
'-'Relationships" ^ - . , ' • 

Film on "PositiYe Reinfprcoment" - | 

Role playing of. "Building 1:1 Relationships" (School VoVinteer 
Program representative) . 

Fourth Tuesday Of the month (September through May) from 9: 30- 
11:00 at two sitesj wlxhin Dade County, ' , * 

r~ ' ^ 

The first 15 minutesf can be^d^evoted to a pr^eijtta.t icm by 
' MontaT Health Asso^ation prbfessionaf on a topic of importance 
to the Listeners. T^^remairtder of'' the^tlme will be speni in 
answering questions the Lifsteners may'^have. ' / ' * 

To eonsult professional psychologists and share experiences with* 
Llie Listeners. . . 

: Weekly meeting between^Counselors' and Listeners in. the ^qchool,s 
for 5-10 minutes. 



T(^ exchange information and discuss problems, happenings, 

f^r^>ni"<3«s,. etc. 
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pLeASE return to Nancy. Cooper, Schooi Volunteer Program via U, S, Mall or Schqftl Mall A-l 



,V ■ 



LISTEN-^TO-^ailLDREN PROGRAM 
ATTITUDE QUESTIONNAIRE 



POSITION ! (check one) 

L istener 
/O .C ounselor 



^ School Admiiiistrator 



// T eacher 



, D IRECT I ONS ; Kofid each statcirfent and decide how you feel about it. Then circl^ 
the number whi^iti most nearly corresponds to your feelings. Finally identify so 
/specific reasi>na for yowr ratihgs in the section marked "because". 



TRAILING COMPONENTS: 



/ 



* 1 

1. The A-hour pre-service training' sessions are a 
valuable part of tlie training, proRram. 



Strongly \: 
Disagree 
i 2 



Strongly 

Agree ^>^mJ^ 

4 5 



7 2; The monthly feedback sessions are a valuaB 
part of the training program. ^ ",• ji^ 



V 



3, The school-level "'orientation by the counselor 
and/or school administrators is a valuable /) 
part of the training program, 

C 




SCHOOL-tEVEL CONSJDERATIONS : 



r 

t 
o 



The lis tenders 'aire repardeid by the faculty as 
• a contributing member of the total schooi team^l 

■ i 



1$ 
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/ 


1 ^ 


— 




J 




2. 
3 


I 3^ 
/ f 


/ / 


/ 
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/ X 


'±L 






1 2 


3 


4 5 
/. / 


•■ < s- 


— 1— 


/ 


^ w 












I L 


.1 .2 


3 


V 

4 .-5 






/ / 
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/ 



■1/ 



Llatcn~To-Chlldren Program 
Atti rndc ,Ou(?stlonnaire 



Strongly 
Disagree 

5, Thn listeners are regarded by the administrators 1. 2 

of the Rchool as a contributing member of the fy ^ . 

total school team. 

t A. 



6, The facilities at the f5chool a rj?^ ^adequate for 
the needs of the listener^. 



A. 
t 



/ 



2 



Sltrongly 
Agree 

3fl 4 ^ 5 ■ 
2-. 



J 



2. y 



"7 



5 



TIIF, ROLE't)F THE "LISTENER: 



7, The listeners helped meet , a def^:^nite neeld in 
t^ie schools • ' • . ' 



8, The listeners^were able to lestablish 

satisfactory relationship with the ^students. ^ ^ 



9, The llstene-^s affected the behaviot of the 
students in a positive manner. 



r 



i. 



3 



5 



t 2- 



/ 

^» 5 



V 3 



2. J> id 



4 5 ^ 



Ulint changes would you 6up,gest for ^.mproving the pro;j(ram? (Write, answer on 



back) 



- * What sup,p,e6tlons^would you |fiake for motivating others 
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to partlcf patjg. 



atenef s? 




GENERAL INFORMATION 



B. Being Part of a School Volunteer Program 



i 



V 



ERIC 



20 



14, 



TO THE VOLUNTEERS 



Congratvilat Ions! As a new Listener , .you have, become a 
part of the Sc^.ol Volunteer Program of Miami. Thousands 
{)i voluiiLoora-*-parents, community members, college and 
hlRii st:iu)ol students — serve the schools in nineteen dif-^ 
fcTont job categories ranging from reading or math tutor 
*to spot' lal interest club sponsor. 




Remember, there are incentives for being a volunteer— 
the. reward of serving a child progress, the feeling^^of/ 
self satisLacLlon a volunteer receives, and the chanCe to 
earn college credit through your volunteer work. For 
cMirrent college credit procedures, please check with your 
School . Volunteer Program area specialist.^ 



/ IN tHE BEGINNING ... ' ^ 

* ' .- p " • ). • » 

f • 

THE SCHOOL VOLUNTEER PROGRAM in the Dade Cbunty Public Schoola began 
In January, 1971, in the North Central Area under the administrative 
guidance of Dr. Jeff West, the Area Superintendent. The North Central Are^ 
wa^ selected a slte^ in which to pilot the program because of Ita unique 
composltion, including t^e three primary ethnic groups in Minimi «nd because 
it also contained a cross section of the socioeconomic strata of our com- \ 
, miinlty. In essence the North Central Area somewhat represented 'Dade County 
in microcosm. Any findings related to the use of volunteer^ tnrthis area 
could conceivab,ly be expanded^ to apply to different areas of the 
Miami area. ' ■ ♦ 

The original staff of the program consisted of two positions: a , 
coordinator of volunteer services and a program secretary who also doubled 
^3 the vcoordina tor's assistant. Working in. fifteen pilot schools"^ incliidlng < 
both elementary and secondary, the program quickly caught on and enlisted 
71' volunteers who contributed over 1,000 hours* In two and one half mortthsK 
between raid-March and June of 1971. Also, during the feasibility stu^y 
perlpd, a very effe6t:iVe and prestigious Advisory Board was formed to 
suppjort the program in the community and to provide recom&ieitdatlons for, 
program development in all sectors of the greater Miami area. The fitst 
Advisory Board chairman was The Honorable D. Rob ^rt^ Graham, State Senator, 
A8th District. ^ 

At the end of the 1970-71 school, year, the admifiistratlon of the Dade ^ 

■ - ■ ■ . - ' . \ ■ • ■ • 

County Public Schools received reqjiests\f roto the communities in the North- 

^ east and South Central Areas to expand thee School Volunteer Program and to 

^ \ - ' ' • * 

Implement this innovative new concep^t with sfhools in those areas. This 

V * 

■ 16 . ■ , ,^ . « , 



reqiiosi W.IS granted and the pilot phase of the. progtam extended itself" to 

^ . - ' ' \ ' ■ ■ . • 

schm>ls in throe areas of the county. Not untiB^ July 1, 1972, did 

ilio proj^nun expand its staff to the aptimum size t^^ accommodate three areas. 

% ' ^ , ■ * 

This OKpansion was made possible with ESEA Title III funds from the State ^ 

• ' . • » • 

Depart mejit ol Education in Tallahassee, Florida. During ' the one year period 

Itiinrjuly I, 1972, until July 1/ 1973, trie School Volui\teer Praferam increased' 

iiv si'/.e I rom 1,25a volunteers to 3, 287_regular volunteers working a ininimum 

of two htr^rs a week for at least one semester. v * 

Ke^lnning July.l, 1973, t:he School Volunteer Program became the first 

K!^KA TiLl.C' rir'proj^ram in the history of the 6'cl]|ool system, to bfe funded 

with local funds ($48,498) during" the funding petiod of Title III. This 

adiliLional fundlnj^ by the local school budget provided for the addition 

* * i * ' ■ ■ ' . 

. ■ t ■ ^< 

i)t three Art-a Volunteer Specialists who were assigned to the three school 

-( ■ ' . - ' * . " 

ariMs net previously covered by Title III^ monies. 'I 
DiirinR the period from. July 1, 1973, to July^l, 1975, when the Title 
I I 1 >;rant ran out, the number of school volunteers^ increased to ^ver ten. thousand 
regular volunteers ^nd eight thousand occasional volunteers. As a result 
tht^^ (Hits tamfing' community support and contributions of the volunteers to the ^ ^ 
schools, the Dad^ County School Board voted in the faH of 1975 to extend its. 
iDcal support to the three a^'eas previously funded by Title III. , 
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Tin* SiHk)o1 Volunteer Program of Miami 
2121 Ponce de Leon'« BLvd . > Room 802 
CbVnl Cables, Florida 33134 
,Phonv: 371-2^91 

• 442-8862 / 
School Code: A- lb 

. f ■ ■ 



V 



To cinitact Llie'Scliool Volunteer Area Specialists, please call 



NOKTIIKAST 



Northpae^t Area Office 
14027 N..E. 16 Court 
North Miami, Fla.' 33161 
Phone: 891-8364 
School Code: 1-4 



NORTllWRST 



NORTH CENTRAL 



;()11T!! 



SOUTH CENTRAL 



Northwest Area Annex ^ * 

5987 'East 7th Avenue 

Hialeah", Fla. 3^2 . _ ' - \ 

Rhone:- 685-8265 ? / 

School" Code: XX-5c 

Nortl) Central Area (purriculum Center) 
6221 N.W'. 29' Avepue / 
Miami, F^a. 33147 . 
Phone: 836-4750 ^ ' 
School Code: TT-2 

South ^S^^ Area Office ^ 
12401 S.WV 74 Avenue - 
Miami, Fla. 33156 " ^ 

Phone:; 232-1224 . \, 

.School Cod^: NNN-lg 

South Central Area Office c 

2201 S.W. 4 Street ^ 

Miami, Fl^. 33135 ^ ; 

Phone: . 642-7555 v * 

School Code: WWW-2 ^ 




SOUTHWEST 



Southwest Area Annex 
9040 S.W. 79: Avenue 
Miami, Fla. J3156 
Phone: ^ 595-5925^ 
School* Code: MMM-1 



, HOW TO „KBEP femUNJC^TION LiIe^^PEN ' ^ 



" ■ ' . ' ■ ■ ■ ' . ■ " ■ ',<^ \ 

WlthQut constant, commuiilcattons, a volunteer movemerit can shrink to 
isolated .Ingle achool efforts, and eventually Just wither ajLy. ProRramS 
which seem to have a real impact on the total community are those which 
show a strong united front and communications is the key. One of the major • 
duties of school-level SVP leaders is t'o serve asMfe basic link in thi^ 



all important communication's chain. In order to simplify tlug^j^l^cating 

of Informiaoh required for aren, county and federal , records, maSy^rms 

U9eid% SVP Chairman and Re.ourte Persons have been c^>nden8ed snd. revised . 

AitHough official attendance and statistical records are important,/ ' 

" ' '■■ -i ' / - 

there are other communication channels which need regular attention. The 

individual volunteers., thems^vis, appreciate being k&k up-to-date in 
volunteer^ activities and school events. ^ bulletiii bpar^^ tor voluntee/s, 
located at an easily ^Q^essi_hle^ spot in the main officfe, library, or 
lounge area^can-^ serve to inform both faculty members and volunteers of 
pertinent happenings, "^he P. T. A. newsletter qr regiit^ar school, newspaper 
can help keep^ both^th? studene'^body and pavetits aware of^ex^scope of 
volunteer activity, ' . '° , i 

County-wide awarehess ahd communication will be expanded this year. 

In additfon to the r6guldi>^ws paper, radio and public television cov^ge, 

. \ ■ : ■■ " \. ' ■ ■ ■ , . . = ■ ' -4 

the SVP will >i^ve i^ts own wetkly^ television shoi# on Chanel 2. SVP leaders • 

, \ - . ..... 1 ■ - 

can encourage all interested persons to wetchby Organizing oVlewing parties, 
making viewing reminder announcements over the school's P. A. system, arranging ° 
for refreshments for Viewers, leading follow-up discussions , and . forwarding . 
commepts and suggestions to the central SVP office. As another county-wide . 
commmilcation. activity, the SVP will continue to publish its tri-annual " newsiteiterV 



'KRprlt de qorps/' School-level SV? | leaders are urged "to submit hmu)\\ 

* . r' • 

liuerest stories, announcements of sf^cfal events, and hifthilghts of 

voluM^oer actlvitief? to the central SVP office. In order to mnkc thi 
rollectlon of Information easier, the SVP Chairman or Hesource Person mAy 
wish to ask one person *fr'oni each component (parents. Turn About 5;rudcnt«, . 
college students and buslness/industiny representative) to serve as the 
reporter for his group. All*such information should be sent to, the central 
SVP office. ' 

A last note about- communications . The Area Volunteer Specialist is * 
there to provide help fl/d support to you, but she needs to hear from vou. 




Please call her regul/rly tgfbrag, complain, question*, rant or rage, but 



keep in touch. 
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NAMl 



lfkio;»odit.my armualmomborchipeonlnbutipnchockto^^ . . 

RiKjular Momborrihip'"S10pofporson{S20porGO,upfo)Supporling^^^ 
i*5u.»'»o pui my namo on your maiiing Ii5»t (or Montal Hodlih Now$ and froo ilclrniGSions monthly. 



. ^ ^ INTERESTED IN VOLUNTd^R WORK?. J, . %yos,aroyou Willing 

iiMMW|Hnih.Moj!uwiiK)ways J: . Working with Chlldrort Oflico Work . . 

4 u .n luf MU| ( ..Us ^ * Giving Membership Colfoos . . , Visiting Now Motho(s _ . . : Commilleo Work . 

I .j^ut.itioiu.t i*i(Hjrtims . Legislalivo Apiion , Information and Roforral .Tolophono Counseling . , i 

VisHiiu) ihu Atjimj t . OthOf Intorosls 



Pibaso complete and mail with yoat check to: Menial He^iUh Association otJDatlo CountyJncS 
800 Brickell Plaza, Miami. Fjorid^ 33131 



THANK YOUl 
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BASIC iNFOjSMAT^ON 
FOR 
COUNSELORS 
A. pn Planning 
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Guldolln«t for Selaccing Sitti for tM Uitenw Program' 

Any •Itmontary or Junior high" achool may participate ih the program 
by exijreatiing interest and by oaefelog tha following criteria: 

« ^ 

1. Muf t have the approval of the Dlroctor of Pupil Perooi^nel Services 
at the Area olieice. 

2.. ^ Must have the appj:oval of thh" principal. >; ' 

> / . \ 9 

.3. iMuat have a counselor or aubatance education teache^ willing to • ^ 
auperviae the volimteer', 

4. Must free the cdunsttlor or aub|itance education tiaa^her to attend 6n% 
set of ^preservice training aesa ions aiid occasional/ feedback 8ei.aaionsa 

5. MuSit be willing to assist in evaluation activities. 

6. y Must be willing to adhere to the guidelines as set* forth in the 
prospectus and philosophy, at atements of the program. *^ ' 



7. Must be Willing to provide orientation time for faculty members ! 

'■^ • . . ' 

8. Must be willing to provide meeting space for the Lljatener to work and for 
the weekly Lis tener/coutfselor coaching conferences. 

.. . ■ ■ I ■ ' ■ ■ . 






f < . I.I 



..Iff 



ml 



.lob Description for a Counselor in the Listening Prpgram 



;[u)ijs il) i I ityt 

' riio Counyelor is responsible 'to the principal of the school ±Xi w 
^. isttjnerj; serve. ' 

Major Duties: 




1. 
2 ^ 

A. 
^>,> 

7, 



Serve as a liaison betweeii the school and thol^isteners . ^ 

Orient the st^ff to the, use ofWolunt'eer Listeners:. , 

SeleVt students for placement with Listeners. • 

Conduct short weekly coaching conferences with Listeners. 

Supervise the daily Operation of the Listeners assigned at that school, 

Attend, on a rotating basis, monthly feedback sessions. 

Provide feedback to Scljbol Volunteer Program Area Specialists. ] 



0 • •■ , ' 

"()u.M ( i cat ions: 

V . . _ , ^ . , . ; ft^ I 

' • ' . ■ ' ' ' M " ■ 

1, Must be willing to attend the two pre-servico orientation programs. , 

2. Have a positive attitude toward the use ^.of volunteers, 

1. Must be able to communitate effectively with the staff and persons in 

the • community. ? ' , • " 

^i:' Must be willing to assist in the collection Of evaluation dal 



0 
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Peer ncrultfiMiQt: parMts Meruit partntSp Uachers Meruit tmdiiirtp 
it^onts raerult studintst sonior ^eltlsitKia^ recruit senior eltljsene. , 

^ .2. VltltB to hoq»i^ etorttp offiee»p \mi eonere end tike* duplicated or 
printed 'inforaetionel broiqhure or eppllcetlone. 

3. Eitebllsh contact With key conaunlty leaders. ; 

' ' ' . r 

I 4* Face-^to^face approadixat P.T.A. neetl^^^ 
councils'^ school as«amblles, service clubs » church groups. 

Sv Starlb a'spe^dcers buriau of volunteers ^o are knowledgeiOile enoughll " 
to serve as a recruitment cooolttee. j 

MASS OR PUBUX; RBCRUITING: 

1. Letters to: ' homes » organisations , civic grbups* 

2<i^ Nevspapers: send news release to local papers » /shoppers gui4es9 
house^-tfrgansp business/traide- papers^ . 

" " ^ t , . , , - ' \ ' ^ ^ 

3.V Sponsor a meetings where:: a ptondnent personality yiyt! talk ab0ut^ 
his/her ideas i^oufr volunteering. ' & ^ - ^ 



: 4. Selected mailing lists^ 



5. Posters and paraphernalia in supermarkets t churches r libraries » 
laundromats » gas stations,, restaurants » beauty^ shops » civic halls » btoksp 
drug stores 9 carry-oucs.^ . , 

6. Telephone campaigns. and chains. ' . * i 

. * 7. Brochure and flyers; 6an be/distributed/ln mailboxes » cooniunity 
or icl Vic meetings 9 cdnventlons. , . 



DELEGATED RECRUITfNG: ' ^ . • v 

■ - r ■ ^ . ' : ■ ... • 

r. ^Contact .local chapters of cj^c^ religious and social organisations 
and ask them to^^announc^ the need for volunteers » dils tribute lnforma]tion.and 
even ^perKaps appoint a recruitment chapman* ^ ^ 

2; Use the ° faculty, and administration of your school. E9£pIore« their 
social and civic contacts. 

3/ Form a recruitment C(:KDBD4tte9 in your school 40 develop resources . 
and techniques. < 

* See the recruitment sasqples on the next pages* 

3,4 ; • - . 
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YOU ARE WANTED AND NEEDED AS AN ADULT PmENDi. 




Do. You Have Xlwo' to Listen? 

tlfitener vdtunteera work un^er the , 
diX-octicA of and. in oooporallon with 
tho^inoipal, guidanoo oounaolor oa?^ 
tcac;>cc aa a non-orieifi • oriontod lay , t 
llstenor, ^ 

The aasi^naent will Inoludo on^ 
or mr^ of the following taekai ^ 

% , ' y . 

\ ,^ ■ I • ' 

.•*^Dovioloplng a friondly-j^ oupportiva 
' , rolationship^with 



aoeignod ^tudonta, 

•^Planning activitioo which 
will load to ,i0^?^6d 
oomunloatii^kh^at^ a Jeignad 
atudonta* 



Ining oi-ientation 



A two-part training ofier 
will be provJLd^d.by the 'School 
Voluntc<?r Program and. thei Mental 
Health Aasocli^ioft^. 




.^iVovida a poeltiva znodel^^^ 
without forcing' owft valuta i 



*LlBtening to tho thoxu^B 




WHY ■? ? ? 



24701 S.W. 162nd Avenue 

CMUMental Hgalth AssQciation 
_8t)0« Brickell Plaza 
'SIM^ January 13 and 20, .1976 

• 35 ^'''^ = ^'"^ 

29 ' . 
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•LISTEN TO CHILDREN APPtlCATION 



NAME 



ADDRESS 



EDUCATION ^0>tPLSTED 
i/ORK EXPERIENCE 



Please complete- and return to Mental Health 
Association, 800 Brickell Plaza, Miami, Fl'a. 33131 



AGR 



VOLUNTEE^^ EXPERIENCE 
AGE GROUP PREFERRED 



ZIP 



P^IPNE 




ERIC 



.36 



CO 



•-4 M 
Q CO 





0^ 








O 




p 


lu 








0) 












1 




iJ 




U 








0) 




C 








o 




C 








O 




w 




O 




(U 








iJ 




>> 


c 


o 




iH 














0) 


(U 


CO 




iJ 


0) 




> 


C 






•H 


(U 




CO 


U 






D W 






0) 







Q 












H 








M 




X 




ATE 






c 




o 


CO 


•H 


Q) 




CO 


a 




0) 




o 


O 


u 








a 






0) 


j= 


0) 


ij 




o 






u 




cd 


0) 



q 0) 
•3 



CO 



> 

CO TJ 
O C 

4J CO 

U4 



00 
.'H 

O 0) CO 



4-> (1) 

cum 
DO dO^ 

•H CO W) O 

c CO a 

J-> CO 
- . .0) Q) 0) 

H 4-1 ^ OC 



DO 

C (Of' 



cd Q) 0) 

U CO M 

•H CO O 

CO 0) a 

a cd 



0) 



cd CO 

u 0) 



4J td s 



to 



CO 



•H 



m o vo 



0) ^ (U 



cd 



W W CO 



cd 



CO (U ' 



0) cd 



iJ ffi J= 



0) 











. o 














CO 
«— f 




cj ■ Cd 


CO 




O rH 


CO 




CO pi.« 








cd 












•l-H 






M 




H ^ 


O 




1-4 CJ 


1 1 






Pu 


o 


U] M 




u 




•H 


C 


d 


a 


^1 


<J o 


cd 


D 


H 00 




4J 





CO 

0) 0) 



CO • 

CO or 

0) 0) 

o c 
a. T-i 





iH' 




Cd 


CJ 




cd 




cu 


C 






CO 


•H 


•H 




c 


iH 


. o 


U 




(U 


O 


•H 








O 


4J 


















o 


Cd 








CO 


cu 


Cd 








u 


0) 






0) 


o 








4J 




o 




CO 










0) 




C 




0) 


M 




o 




4J 










•H 




.o 








in 








o 




a 






0) 




o 


0) 






c 


•H 








cd 


CO 


+J 




0) 




CO 










•H 


0) 


CO 


cd 


c 






H 




CO 




cd* 




CO 


CO 


0) 




<J 


^ 


<J 


cu 


CO 


IX, 


0) 






iJ 




CJ 


j= 


•M 


c 


fk5 


0) 


*j 


C 


0) 


W 


4J 


fH 


0) 


TJ 


P3 


CO 


to . 


}-i 


D 


H 


•H 


0) 


cd 


iJ 


O 


h4 


P3 




CO 



.0) I 

r^a CU D 

CO 

O >, CO 

o u 

TJ TJ 0) 
0) 0) W iC 

}-i ^ cd 0^ 

»^ O iH U 

(U <U "^(U 

0) 0) 
CO 0) 



CO 



>^ CO • 

Cd "J-i CO 

i > 

crt a iH 

0) (d 0) 

^ 0) CO 

<d -w fc: 

c 

cd CO (f) 

o u u 

o o 

iH r~4 

(0 



0) CO 



CO o a 



cd 0) 
6 -o 



cd CO 



f» 

a o 

CO 

a td IH 

[J cd 
o 

cd 00 



0) 



0) 



i-H Cd Q) 



to c 



CO CO' 



irH *J 



3?: 



.0) . 



M (U (U 
fl4 o 




c ia CO 

iH cd (U 
> CO o 



ra MH j3 



M C (U 

0) O CO 

:3 cd o 

CO (U 

*M cu (U 

^4 O O 

o o c 

Ex c) cd 



II " 

BASIC INFORMATION 
FOR • 
COUNSELOlis 
B. On Implementing 
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HOW TO ORIENT YOUR VOLUNTEM LISTENER 

KS KOK SCIIUOL OK I ICN'M' I ON PROGKAM * ' 

yWolcgme ?jnd Introduction - ' * 

Volunteer . Pers^onnei 
School Persorinel 

PhiJ.oso>lw of Volunteering v 

History, rPurpose aiid Objectives of the Program a 
in tiie Community . - 





Its^^ll^oie 



Administration 



annels of Communications 

..o 

Scno61 Policies ^ 



D^ess and Behavior 
Health Exam RequiremehtB 
Lifeibility ^^nsurance) 
^Funci Raising ' ] 

iscs^ipline ■ * \\ 
releasing Children 
Visitors. ' r,^ '^l^l' 

sAudents leaving clafsroom,; ^ '^^ * 
Teacher leaving claslrooirfl^;r 
Books sent home [I 
Notes and letters sent Jio^e 
Lost and found r . . 

Emergency calls, luring school hours and use of phone 
Use of cusjtodiall Services. 
Working in chiM's classroom " ' 
Parking ^ 
Teachers ' lounge 



V. 



Volunteers 

^* _ Responsibilities 



4 



1: 
2. 
3. 

5. 

6.' 



Conviction that what you a^e doing is right 
Intere&t^ih helping a. child '\ 
Dependability / w 
Loyalty 

Willingne$s to learn 'and accept . supervision 
Confidentiality / ^ 



a. staff 

b. child 

c. school records 



'A 
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8-. ' rru-ckif^;. in and out (time slu'vl /* 
. Kv«Miin^Vpi)Mic>l bibiletltis .iiui lu-w;'; l>^t t«.-Rs 

10. At t <'pL.ince al l sch^o I fn i t'fi 



J \ ^' 'iu be Lr'uaLed as a co-worker . * ^ ' 

ic!.^ To have a job description, for dul;y to be per formed 
• J. Ktii table .ussignmeitt -'with cons.ideratlop l:or personal 
preference, experienc^T^ and educat ion. . ^ . ' 
A. '{;o know an much a;bout the program atW the Hcliderl^K 

-p/issibie . . ■ ' ' • ^ ^\ 

. ■■ * ... . »/ ' -- i . '■ ~v 

To be trained .fur a specif ic JoU^ when tralnjii^ .is 

^nece«sar>r^ '^^^ ■ V. ' ^' v^.- "^'^'^'i'^'^'^ 

0'. Continuing traini\r^. on the "^jiDb . ^^■■ . py*[-- \^;.- 

// Sound guldatice and. direct i*on * : ' , 

8. • Opportunity tt^b^e heard^ , ' < ' ■ ; 

^ * 9. lU^cpgnition* ■ ' ^ ' ■ ^ 
Add it* ional related topics 



A. Estab I ish ing >4r^a(tion.shlp with the cli L Id 

B. 'Under,st..*>inding of the l.earptng process ' ^ 

Understanding of the t;<)mmunity in^ which the volunteer, is 
inVoived, if other thdn her own / 

Tour ol pi ant ' " 1 

A. Classroom observations or demonstration ' 

l-ac i I i t ies and rt^^u la t ions of the bn i I d ing 

I. Si^n m and out^* 1 oca t ion 

1'. Tratl'ic p^itterns, entrances, txits 

i. Firijj dr i 1 ] routes and locat lOms 

4. Lav.itury !()(\iLions (rliiidren )ind a<lultM; 

5. Supply and book rooms ^ — ^ . f,. 

6. Location oi audio v i sUlI it cqu i puu-n t 
/> . Work rooms 
H . i i uy^ I at: i 1 i t i cs 

. Park in>4 fn 1 i it U's 
1 U . Smok iiig f ac i J i i i es and/of i oat hers ' lounge 



IS. 



G. W. Carver Elementary School 
238 Grand Avenue* 




Dear Parents:' 

Our school le ^undertaking a "lie ten to children" project as part / 
of our parent volunteer program. This project involved providing a team of 
two drained volunteer "listeners*' each of whom will give one-^alf day pef 
wfeek to be an adult friend to three or four children in our school. Their 
purpose is to listen to each child talk about topics that are of Interest 
to him - academic, social, or recreational, it is not an academic tutoring 
program.^ .This project provides one more way for us to give individual 
attention to students. / ' 

Your child has been chosen to participate in this pilot program. 
He Will spend one-half " hour per week from now thrptigh March 30 just talking 
with his adult friend. We hope this will be a rewarding experience for him. 

Mrs. Rek|r, our counsel:or>^^^ll^^^ the prpject in our school, 

and will work closely with the volunteers. % 

Thank you for your interest and cooperation* 

V • , (Mrs.) Isabelle S. Blue, Principal 

G. W. Carver Elementary School 
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PONCE DE LEON JUNIOR HIGH SCHOOL 

5801 AUGU5T0 STREET ' 
CORAL GABLES. FLORIDA 33146 ' 



I 



RAUPH V. MOORB. JR. 
pniNCIPAL 



. OR, E, L. WHIOHA^ ^ 
aUPT. PADE COUNTY.SCHOOjQB 





OctoW 30, 1974 



Mr. & Mra. McFarland 
3516 S.W. 24 Torr • 
Mlaatl, Plorldn 

Dear Mr. & Mra, MoJVirland, 

An exciting new oppcirtunity tf'^l^otudents^ io eomiiog tp Ponce thla 
year as an.axtonilon to ithe rap aessions whi'^ were bagtm Jlaat yaar# 
The rap oaaaiona glva atudents an opportxmlty to diacusa their opiniona*" 
and fealinga on many different aubj^cla without feeqr of being graded 
or Judged* Now^ atudents who do not prefer to h6 in a group diacuaaion 
,^will have a cimllar opportunity to ahare f^jfi^llnga and thoughta on a 
one to one baaia^ 

. Parent Tolunteera who are trained in llatening akilla ara matched 
with atudenta.and meet once a week for one hour* The liatenera purpoae 
la t6 eatalSllah a friendly relationship with the atudent and to liaten 
to the etudenta thoughta, concerns, and feelinga^ The listener la not 
a problenwaolrer or adTiee^giver, merely a friend who underatanda that 
everyone needa the chance to be^ heard* 

Mary haa been recommended for the Liatenera Program and aeema to 
be enthtiaiaa tic about it. She la heaitant to apeak in olaaa and doea 
not want to be involved in a group. I think the Listenera Program 
would be an exciting and rewarding experience for her. 

Thla letter 1^ to confirm your approval op Mary* a participation./ 
Pleaae sign and have Mary return It to Ponce. . If you have any queat£ona, 
please feel free to call. 

Vory truly yourpjj 

■ ■ ■ ■ ■ ■ ( 



Carol Toner 



CT/aoft 



ERIC 



42 



36 



To create better understanding between volunt;eer8 andt^staff in the schools, 
guidelines should coopejratively be established as to the role of each. The 
following are suggestidns to be considered in developing these/ and upon 
compl^etion and approval by administrative and teaching staff volunteer 
coordinators t and administrative and service volunteers, the statements should 
be printed, to be used fctr teachers and volunteers' orientation and distribution 
to all. 

HOW TO CREATE BETTER UNDERSTANDING BETWEEN SCHOOL VOLUNTEERS AND SGHOOL STAFF^ 



/ 



ERIC 



Keep lines of communication open so that prob;Lema can be ttflked about before 
resentments build up.^ * 

Be certain placement is mutually satisfactory to volunteer and staff. 

Have informal get-togethers to discuss ^mutual concerns. ' * 

Explain that! criticism of staff or volunteer by either will not improve edu- 
cation. , * 

• * i 

Talk to each volunteer -separately to learn about their feelings add problems 
and build a continuing communication. ^ ^ 

Be certain that volunteers understand school staff responsibilities./ 

•■ ^' • - / 

Hold joint staff and volunteer meetings often enough to give tbtem/a chance to 
get to know each other's point of view; encourage and facilitatc/talkidg ^ / 
about problems they are experiencing, in working together. / , ^ 

Keep an open mind. ^ . ^o. 



/ 

/ • 



utilize volunteer's Job description for both staff and vol>inteer orientation,/ 
a<j that duties may be understood by all. - / 

Combine recruitment of volunteer$with honest orientatipii that staff needs/ their 
help; if they are recruited under false pretenses » the^ may resent having 9C / 
job turned over to them for which they believe staff is "getting paid ^ I'm ^ 
not". 



Reiterate constantly the pile of the staff and thfe role of volunt^^p^n your 
school J in initial orientation and in training sessions. y/ 



th^ 



forlnt functions. 



Have both volunteers and staff mutually draw up procedures for jtjl 

Have school staff prepare information concerning their role in the volunteer 
program, and their valuation of the volunteer as their service related to 
the student. T 

Try to have more school staff at volunteer training sessions; they usually 
can^t attend because time isn't budgeted for this. 

•f ^ ■ 

Adapted from materials from Loa Angeles, California, SCHOOL VOLUNTEER PROGRAM 
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SAMPLE A'CliNDA FOR COACHmG CONFKRKN(;i': 
(Total Time: 15-30 Minutes) 



rn.msflor dosct ibos lor the Listener any events or sLtuatLons vUichMmve occurred 
will. I. is student or within the school since Che last meeting which might affect 
the volunteer's work. (Example: A new rule aBout using the library, or the news 
Ih.il .1 sliicU-nt will be moving soon) ' , . 

■• *• ' (» ' ' " ■ 

C.Muisi-lor doscrlbos for the Listener any upcoming events or situations which _ 
„,t,.|,t ai rcci ihe volimieer's work, (Example: A fielcf trip, fire drill, or holidays) 

I isu.nc-r shart-.-, any f.-cUngs, both positive and negative which 'have built up since the 
iVst moot hi)'.. Then C.uiriselor and Listener work Out solutions to problems- together. • 

% * ., • ■ 

CouiiHi-liH- sh.irvs nny npvKlnater I>^ls, iliethocLs, ulcas or Cips. . 



' ( i-m ra~l qu.'sl ions .ij^o answered. ' ■ 
Ui. d.Ui' tor I III' nvKi roach ing conference is st-l. 



/ 
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. ' ^ ■ HOW to RETAIN yOLUNTEERS 

Increase the amount of responiitillty. td give them. 

Include them' in planning. , ' * ' . 

Just render, you can't say "thank you" too. many times. 
schSSf^'L"^"^^"' ASE.yolunto«. W always tt^r to flt'lnto THEIR 

Increase hie skills and knowledge. . ' 

Stress his importance, * ' . ' 

Always be friendly. 

Give awards and recognltToti. 

L^Thi:L°^l:^ ^--^ or the voluntear 

albJnty'f°"' " "etepplng^up" assignment In terms M,f respon- ^ 

You must have a genuine inte^test in the volunteer in order for h<« ^ u 
a genuine interest in you and the School Vol2nteL '° '^"^^ 

Satisfied School Volunteers U8u4ly stay forev^-some volunteers thouoh 
do need to gd on to other fields. If your attrlSn rnr! k^ ?* "^°''^» 

; ^ ^ an 4nnual Awards function. 

Watch for fading of interest, such as absenteeism Tf m,-»- - 

the assigimient or add more ri.porislbllltyr ''^^"8^. 
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HOW TO EXPRESS APPRECIATION -TO V0LUN5efiERS- 



• 1." 

K^!aUyFEEL appreciation ~ say "thank you," EVERY time they come • 

A daily smile and word of appreciation whenever possible. Make them 
feel neede*d. ' , , 

Have 'some type of irecognition program at least once a year* 
Letters and pod t card of thanks. ' * 

Pins, badges and similar awards. ■ ' ^ 

Teas or receptions. 
Birthday cards. ' • ^ 

Wlien school staff members are^involved in the volunt^^ program have them 
t^e^ part and. share in the recognition. - ^ 

Make the^ volunteer feel needed. ^ / * 

Have someone from school administration occasionally say "Thank You" at 
achool volunteer' group meetings. 

Official recognition ^at meetings and individual conferences. 
Constant, heartfelt, and sincere "Thank Yous" EVERY DAY' 
Awards that are meaningful . 

Expressing appreciation personally as well as by means of certificates has 
[a tendency to lend -importance to each volunteer effort. . 

Set up meetings with volunteers providing them with feed-back as ,to their 
contributions to the School Volunteer Program. 



"jLn nothing do men* 

more nearly approach the gods 

than in doing good 

for their fellotoen." ■ 

• ■ ■ 

CICERO 



VOLUNTEER VIEl«»OIOT* ' . 
If you want my loyalty, interests and best efforts, reoenbir that.... 

1. I need a SENSE OF BELONGING, a feeling that I jam honks tly. needed 'for niy " 
total self, not just for my hands, nor because I takd ox^ders well.' 

2. i need to have a sense of sharing in planning our objectives. My need 
will be aatisfied only when I feel that my ideas hava'h^d a fair hearing. 

3. I need to feel that i;he goals and objectives arrived at aire within reach 
and that they make' sense to me. 

* . " ^ " ^. 

4. I noed to feel that Wliat I'm^bing has real purpose or contributes to 
human welfare—that' its Value ex;tends even beyond my personal\gain» or hours. 



•-5. I need to share in making the rules by which, together, we shalj 
towiird our goals.. 



Lve and work 



6. I need to kncnf in some clear detail jyst what is expected of me— n\t only 
- my de tailed* task but where I have opportunity tio make personal and final 
decisions. .- ' . » 

' 7^ 'I need to have some responsibilities that challenge, that are within range 
of my abilities and Interest, and that contribute toward roachipg nty 
.assijgned goal, and that cover all goals. 

u ^* ^ nepcf to see that progress is being made - toward the goals we have set. 

ft 

^; I need to be kept informed. What I'm not up on, I may be down on. 
(Keeping me infomed is one way to give me status as an individual.) 

10, I need to have confidence in my superiors-^-confldence based upon assurance 
of consistent fair treatment, or recognitjlort when It is due » and trust 
that loyalty will bring increased socurx^ty* \. 

In brief ^ it 'really doesn't matter how much sense my part in this organisation 
makes t6 you~I must* feel that tl6a whole deiil makes sense to met 



^By J. Donald Phillips , President Of Hilisdale Collie ' 
Hillsdale, Michigan ^ 4 *7 ' 
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VOLUNTEER JCfB DESCRIPTION. 



DURATION OF OOB: 
DUTIES OF JOB: 



TYPE OF WORK: LISTENER ■ r" : 

BACKGROUND: As"" the schools of Dade Cdunty seek ways for each student 

to acquire the attitudes and habits essential to , the 
maintenance of^go'od mental healthy a need arises for 
assistance of a volunteer skilled in thjs. area. Such* 
" " deve-lopmental assistartce will allow .the teacher and/or 
• counselor to better^ provide for the needs o*f the 

individual students. 

Minimum of two hours per week for one semester, ^ 
during regularly e$tablished scltool hours. 

Work undfer the direction of and In cooperation with 
the principal, guidance counselors or teacher as a 
non-crisis oriented lay listener. General^ly; the 
assignment will include one. or mp re of the^ following 
I tasks: 

1. Consulting with^the principal , guidance counselor 
and/or teachers . 

2. oDe ve lopping a frienilly, supporjtive relationship 
with assigned students. V 

3. Planning actt^i ties wliich will lead t6 increased, 
communication with assigned students. 

4. Providing'a positive model without forcing own 
values. ^ 

5. Listening to the thoughts and feelings, of the 
assigned students. ^ " 

6. Keeping brief observative /notes on the progress 
of assigned students. ^ 

. •• 

7. Participating in regular feedback sessions designed 
to increase both perception and skills. 

TRAINING PROVIDED: Pre-service and inservice training will b^ provided. 



VOLUNTEER . 
QUALIFICATIONS: 



CONTRIBUTION: 



Ability to relate well wit^LOthers, especially children 
and youth; patience and cobfierative attitude in worlcing 
with students; a stable, calm attitude and positive 
outlook on life» 

Provide individual attention to selected students 
through the development of , positive, supportive 
relationships where th^ student would feel free to 
express his feelings and thounhts. 
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REGULAR VOLUNTEER APPLICATION FORM 



FOR OFFICE USE 



School: 



Teacher ; 



Mr, 
-Ms. 
Dr. 



D&te 



Home 
Address 



Last 



First 



You Have A Car? 



9 6 Street ' CI ^y^^^^^ ~'7>ip Teiepb6ti6 

.Are You Bl-Llngual? --^ If So, Whlrt>4<5nguage? ' ^ 



Name 



EDUCATION ^. ; o 

Number Years Attjsnded 



)egree 



El ementary 

K /Sr HlRh 



College 



Do you attend college/unlversitv now? 



Do you attend Ir/sr high now? 



VOLUNTEER SERVICE RECORD 



Name^Of Organization 


Type Of Service 






, ^ 


\ 



WORK EXPERIENCE 




Name ; 



Home Address: 



le Telephone : 



Nnifelness Address: 



Bus iness Telephone 

T*"* 0 * u nship/Occupation: 



Person To^ontact Ijj Eme rgency; j Person To Contact For Reference • 
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0 ' ^ PREFERRED TYPE OF SERVICE . . ^ ^ ^. ' ^ : ; 

\^ii'ii:n*^\i\i)niily the type of volunteer service you wish to perform by making (vO on the Jytne 
be.slde yiMir choice, " If you check more than one, please mark 1st, 2nd, and"3rU onvthe 'lihe * 



/VKTS AND CRAFTS ASSISTANT 
AUDIO-VISUAL ASSISTANT . 
OLASSROOM ASSISTANT (grade/sub j .? ) 
CLERlCAtf y^SStSTANT 
CLINie ASSISTANT . 
COUNSEL'OR'.S ASSISTANT 
LANCTjACr. ARTS/READING TUTOTl 

IJ RRA R YAS5 ISTANT 



JIATHEMATICS TUTOR 



PHYSICAL EDUCATION ASSISTANT 

...:-:SPANCSH TRANSLATOR/INTERPRETER 
' SPECIAL ACTIVITIES VPLUNTEER 



SPECIAL EDUCATION ASSISTANT 
„STORYTELLER/BOOl< REVIE\fER' 
_ SUPERVISION ASSISTANT 
^SPECIAL INTEREST CLUB 
Vfhat T.opic? 



■ . PREFERRED TIME OF SERVICE 

riivist: vjrltf In the Ltmos when you are available for volunteer service. Most regular volunteers a 



_ Monday . 


Tuesday 


r -f-.-^ ~ ^ 

Wednesday 


Tfiursday 


Friday 


A.M. 




s 






< - * 


' ,■ ^ ■ - 






V 



be 



) 'PREFERRED PLACE OF StRVJGE^, 

aso answer the following ques^on;9 and fill in the^^Rf€!ge^ 
assignoti? , , .jS^-- • 



h to 



lO a particular school?. 
If St), which schools? 

First Choice 

Second Choice 

Third Choice 



OR 



To any school near you? 
If so, [which level? 
Senior^ High (Arc 15-18) 



Junior High (Age 12-15) 



Elemenltary (Age 5-12) 



PLACEMENT INFORMATION 



Plcns*' com}rh*=ti4 this form and return it to: 



:;(:nnoL volunteer Program 

I A 10 N. " K. Sfecond Avenue 
Miami, Florida ' 33132 



OR 



The person , from whom 
•yell received this form. 




You wiJJ ' r contacted in the near futiire by a reprsentative of the School Volunteer Proj^ram. 

IVlion is llii' best time for you to be reached by phon^? At what 

l.$Hu?phf>no r umber? * 



llo^ did you hear about the program? 





ERIC 



Thank you for voiunteipring your time to 
help enrich and extend i the experiences of 
students in the Dade Coiinty Public Schools, 
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PARA USO DELA OFICINA 



E: 



Prof esor : 



SOUGITUi) PARA VOLUNTARIO 



Sr. 

Sra.-Srta. 
Dr." 





Fecha 



Apeflllido ' Primer Nomb^^'e 



Qgundo. Nombre 



Dired^i6n ' 
Nn^ Calle 




ATiene Ud. Auto? 



>iHabla Ud. Otro loiomat? 



Ciudad Zona PostaX . Telefonp 



EDUCACION 





Nombre 


Niirnera d.e Aflos Asistidos . ' 


Titulo 


^ Bachiljterato.: 








Jniversidad: 




- & ■ . ■ ' 




Otro: 








iEst|l Ud. asistiendo a la universidad 
ahorp,? . ^ 


iEsta Ud. asist^i^do 
ahora? 


a bachillerato ' 



Nom>bre de la Organ izac ion _ 


^v^.Tipo de Servicio Pnestado 











Nombre de la Compafii^ 



" EXPE RIENCIA DE TRABAJO 
Tipode Trabajo" 



Presenter 



Previa: 



J ^ de Afipfa 



CONTACTOS LOCALES. 







Contacto para Referenda: 


Nombre: * , 


Contacto ,en Caso lEttiergencia: 




Dirr^cion (pesid'encia) : 






Telefono CResidencia) : 






Jirercion (Trabajo): 






\ Telefono ( Tr abaj o ) * 






Rel^ci6n-0cupaci6nt 


< \ ■ ■ ■ .J .A- ^ ^' 





nPCyffK} r^ERVTClO PREKERIDO 



ijj^^^i^* servio4o yolixntario-. que ^refiere .desenfpenar. Marcando corf , 
nr, .1, 1-t 1 iiirvL Ur* ;^i^i6n. n'lr.vaijo iadicar el brdi^n -de prefer one ia mar candd 1 P,; s', 

AUXILIAB OEr 



Art^\? MuruKil PS 

Mfd ioj: Aud io-Visuales 

Aula Gyad o Aslgnatura 
Biblioteca 

Clfnica * 
Oficina 

T.« -r * t. u r* M y %mnt i r a 

' . ' • . • 'tec i.» Ml' L J 

Frograma de "Oyente" 



. Educacioa Fisica ^ ' 
^ Educacion Especial 
^ Traduce ion al Espafiol 
^ Supervision 

Lectura de Cudhtios y Evaluaclon 

de Libros 

Clubs iCual? - ' 

" Act*ivldades Especiales , . 
Educacion Especial 



HORAH D,i/-^^ONTBLEvS 



(*HV(Vp :;Tr-var^' c.u' i'\ b\ r 1 tn^fan diG7)orMb.L.PS n • sprvici-u Ln mayoria de Ion yoluntarios 
I'r'Ml M,L'ui r horn:: a .tu i:rmana. ' ' ^ 





. — ■ — ^ — 


Marten 


^T^^'rcoX'es 


Jueyes 


■ V^ierneo 



























LUfjAlf DE. T.ERVICTO ^ . ' ^ 
.r- -"avi^r /-.'rif '^r.tr Inr. prf^puntas con la in/f>rttiaci6n requerida; iDesea' TJd. sor asignado?: . 



. — i . If- 

iA una" e;5cuela.cn i^articular? 




.'-A' Hha escuela cerca de Ud«? 7 


TVf-r. ira 




i'.D^^ que nivel? ■ . - ■ . - ' 
High School (fi^^^. 15-18) 






neptimo-Octavor^'Noveno (edad 12-15 






* Fnemonbal (edad. 5-12) 









TFF^ORMACrdN PARA STTUARI^ 
avor r-.ffv. vrorniO ntar* ^ vXw plmiilla v drvol v'»r*l -i a: 



:*CHO0I. VOl.tmTT^ER PROGRAM 
ihlO N. R. ,n<*fond Avonuu 



La pcrRona dc la cual 
. Rer ibio ,f:,sf.a . • 
planilla. 



fit r'-x 
I. 



Comd se eritero del programa? 



f'rDgrama de V Auptarior^ so porKlra en rontaat.-i; con Ud . iA^ que 
la in^.V^ir h<'>"^*'i. rara ll?imarLo 7^or folo.fono? ^ * | 



ERLC 



Muchas gracias per ofrecef su tiempb 
y su esfuerzb. Es tamos seguros que su 
contribucion ayudaraj^a entiquecer y 
ampl.lar la experiencia de los alumnos 



9<1 las EsGueias ?ublicas del Condgido 
de T)ade» 



5? 

.45a 



/ pAT IN- THE WORLD JDO YOr / ' ; ^^^^^^^^^ K 

. ■ * " ' • ■ ? . . . • • / ^' I .. •'•■■^•.■v^'"v;fe 

. ■ ., • ; ^ - EXPECT? • . . ; ■ ■ > " ■ 

* ' ' ' ' • , ^ ... ■ •■ " , * ■ ■ ■ • ' " >' '■' ■■' 

. • ' ... ' , • . ' ' ' • ^ ' ' ■• • ■ ■ - ■ 

Compare your own feelings concerning the role of the Listener with those of other: 

A. LISTENERS.;. 

1. "A Listener will share himself with a child and become a very special peicson 

to the youngster because of his care for the pupil." ■ \ 

" ,1 y ■ ■ ■ ■ ■ • . " ■ . . : ' 

2. 'The role of the Listener is to allow a child to Express his thoughts in the , 

■ ■■ :i • ..■ ■ ■ • * : ■ V ■ . -'''^ ■ ' ■ 

direction of a good listening 6ar." . ' ' . 

■ ■ • ' " V ■ ..... f ' ■ ' \ ■ ■ ■■ ■ ^ . , , 

3. "I feel it's very valuable tp* provide "a sympathetic, uncritical atmosphere 6o a. 

child will feel '^cpmf ortable in' talking abaUt things that are worrying him." 

■■■■ • ■•. 0 J ■ . ■ - 'V •• ■ - - 

^ 4. "An understanding, non-judging friend, not Imposing one '9 own values." . <^ 

5. , "A Listener is a person -^who is. able to free the child to be himself by listening, 

understanding, and feelings wfiat he will say," *^ . 
6. "A good Listener is Spmeone who can give the other person th^ distinct feeling fhat 
he or -she is important and worthwhile and that the Listener is sincerely 
Interested in what is. being said." ^ ^ . * ' 



7. "A good Listener listens with eyes,' ears and feelings." 

8.. "To listen, be undersfanding, sympathetic, compassionate, helpful without 
condemning or ctiticizing.To be a friend." 



B. COUNSELORS. 



1. "Someone who Is really concerned, about kids and wants to help. Someone ''who 

. ' . • ^ • ■ ■ * V ■ ^ ■ ; 

can accept kids with their faults, who is operl to-%heir own feeliiigs as well 



as to the feelinjgs, of , others. Someone who kids feel comfortable with." ' 
' ' ' ' ' ' . ■ . 

2. "A Liiitener would listen "to . students, show approval, and above all accept the 

Student and what he or^she tells you./ Don"t betray their tonfidence." \ 

3. "Work on a continuous basis. with one kihlld, provide a stable, adult relationship, 

listen non-judgementally, work with school personnel (counselor and^ teacher)." ^ 

. ft . ' ■ . * ' .-* ■ * ■■ . *. ' * i>- 



ERIC 



LIFE STYLE INDICATOR 



■ . - ••^.-JVX'- ' ---^^^ 

MOW VyELL DO YOU KNOW YOURSC? LF? 

\ 

iiMlihyiUil (»W4i ii.ehiM)- / 

I ill siruohoir. I lei uiy jihuus 

l»r MWiili'd liy 

ttiy («vvit < (MiMnoii soMSi*. 
1 1 wlio »Me in a pti-iitiDri of 

f« .|)nit:a^»i|itv 

? I iCtillv My t(t iivi'ui' 
:i tuit lii'iiMj my vi'lf. 

i}t»lltl| 0(|JII)nI tl .uil(li)l). 

I Miit.i tuM kiiH^ vvith DlTJors. • 

\^ I niuW .iml puMjii'us Hif.l in tKis 
wi»i Ui hy • 

^ .1 lllilhl.KJ DUj Whill I WilMl U) tiu. 

^ h liiiilicii} oul hnw thino*, (n«jfu to 

i ^MtiliiKi out whdt ultxMs Wtuu U) 
* 

4 I liy III III iji othuis' 

.1 Mutiy i(Uiiiily« » 
h j>«itilfly 

I 1 wjMi to be treated. 



./ 



J 



li. nw ftirmly. . 
u my (nt;iuh 

L I l)oliiV(} i\u\\ the world noods mo 
of thosi' who. 
A. (io ihiMiTTWn tfong. 
b. fiNpi;i I liiw .irnl milfir hjoto 
. c, ait» wHiuu) lo ( iMni>ronus(\ 

. 1 he foUuwMnj IS f.loMiit to my 
(UHsoiuil philosophy* 

" I i» ilntu' owu volt bi; Hoe/' 
h. ^'I^t's ovit wiK*th(n ybii wir^ or 
loM'.. tjijl hiuv you f'liiy Hhc ^ 

"4 wo hoH(ls are hiftU'i _ ifuu* 

(II Hi." • 

\. The mmI valuo -oi my deeds iieif oi*^ 
earih: \ - . | 

a. shoo Id be eviderit to mo no^. 

b. ruight lake yeuru tu 
iipp<ei:iati}d. 

^ c. should be ovidont whi<n 

an^ly/ed^by others. 




Analysis Q-uestiowasre 

HOWWELl DO YOU KNOW YOURSELF? 



If the loiter you ciicled inri-it othti wis* 
the letter "a", then yom Mv'll•^^ fuovtlv 
rCRSONAlJSlfC • , . 

n X\Mi li'ttui yoO CmJtJil iwasl (♦Mi»o'v..i*» 
ibu lutlur "b", then you) biyle is iho.Uy 
fORMAiJST/C 



11' the leiler yrtu circled most of ten wu*> 
Hur Itiltfir "c'\ rlum yckir sfyle js m6';lly 
iCIOCENTRia 

-Whii! doij'i thdi H'alty meag? Check th»-* 
t h.ir! t)elow.' 





iTHSONAt^MU: 


. 1-oPMAi i£n k: 


.sociocc rarnu: 




1 )un'..'ll 
















iMlt'ipWTTTTkfll 


Allnws .ii t»oi>» to 


1! Ccm/uwI 






111! Loniroii(uJ„i>v; > 










\ u)>Ujot|ii}n*iil>i)iiy 


• 




. <j| 


... ■ ■ -/- 

1 * ii'ddr. .i.i«i I o / ^ 


Ill's III 




.tijMi II 




V/.J. { . 


' << (tvvs p( 1 ujidflly 














l.iblr.h 






/iiivvi t)(hoi"i .ft: 




,»»| ,. 


. , 


1 i. . U 






I M With 


i 












1 1 u' . Ml «»voi«i ■ 












'lUOM'll 








1 ocusi* tit.rntion 






...M .UK) 










' - i 






ERIC 
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Ans. 



Mod. 



Ans. 



how1;ross cultural differences can affect 

YOUU LISTENING RELATIONSHIP . 

My name ^is Nancy Cooper. I'm a Voluntee/sjUecialist with the School Volunteer 
Prpr.rum of Miami, With me id Joe Bucchrfe^ representing the Mental Health 
Aiisociation of Dade County. Jfogethor, wo^are going to be exploring a topic 
♦ of interest to new listseners— how '^roas- Cultural, differences can affect 
a listening relationship. And to Kfelp us explore that subject, we have two 
Ruoats. I 11 let each, of our gu^ita Introduce themselves. 

I'm Roger Perry, Child Psychologist.' Right now^ I'm concerned with training 
persons who are interested in learning and being involved in the listener 
program. ^ 

I'm R'asamma Nyberg, a nfember of the Dade County Human Relations. Team,/ assigned 
CO the South Area,andfjam actually involved in training listeners who ^re going 
inuo our South Area Schools. . 

Rasamma, I know that duri|(ii~>our training sessions, you developed some very . 
special techniques to hel^o the listeners to take a look at their own value 
systems. Would you' share\hat with now. so that we can see what you do? 

AirLsht: You know when these volunteers come to the program, they cOme with 
ail kinds of backg-round with all kinds of reasons for coming there- To do 
some goal setting togetner^ we start with self awareness type of techniques, 
first. I m very much into circles^ Nancy and I do ail kinds of wheel type 
thmga, circle type things. Maybe you coidd try soifte with me?> 

For a circle here, we can certainly explore^hat. 

Kt,r i.as,taiK:,6, one of the first activities that we do , as people come in and 
ySLt down and say hello or even doing a name game ot getting to know each other * 
^./wo try to get them' in touch witlTl their old feelings first. We dS something ' 
calh-d a Here and Now Wheel, which is Just a, circle with°a cross in the middle, 
Do you want to do one with me? - 




Mod. Okay-/ 




An5i. >^ccually, verbalize four diff^retiyfeaiings\ maybe even more, chat's why it 
is called a whgjei. Jue^erkactly^-^hat are you feeling now? 



That's easy, 



/ 



"Ans , 



How are you feeling riRht now, very honestly verbalize it. I could say very 
liomrstly that I am a little nervous in front of a camera. I'm a little apprehensive 
• i.'i to how this whole thing would go, mat is if I were doing a traiaing session 
I woulu 1^ quite comfortable and confident because I chink I know what. I am doing 
or talkjy about. I'm well preparea for .my workshop or. what I am going to do 
^iUa^^' u^. That gives fiie a feeling of confidence and I'm verj^ empty inside. _ 

ly hungry. I tjaven'^had breakfast and it makes me hungry. With these 
yerb^zations, we go , one a£ep further. We &ay, alright, where do you actually 
feol/nervous in your/body?/ And if you can center that, and if you're feeline 
teu^auass in your l£y,B o^in your 8(houlders or whatever we'can get in touch 

Chat and daaX witl^t. You see? I can try and get rid of my nervousness, 
ihaMcig, by verbalizing it. 



my legs fr^ 

/.■■■■ 



1. I find out /where it is in my body that I'm feeling nervous, and then - 
I try to/do, something about it. tv,-. f^^^ ..t, ^ t 

/ 48 to share that 
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I am foellug Icaa nervous ri^»at nuvv, I'm feeling* much better about 
It; flo, this Is Just ii. aeuaxiv, type of an csKorcloe which not only 
BCts un together with ourselveo Individually, but onco we start Co 
share I could say: "Joe what do you hava on your v/hecX^'V - 

**l »put down, I was excited about thio prop^ram'' 

Excited! ok, can yoM tell rao v;here in your body you are excited? 

Mainly, my st(^mach, ha«, ha, ha! It's a combination of being nervous, 
I imagine. 

OK. Alright, you are getting the plc>ture though... 

Right, r am sure. But » you ar^; getcing.cho idl>a o\ what is the Here & 
Now Wheel, we call it. 

- - ■ . . , ■ ' • y ■ 

Now If the llstpnera caii.dcj thi'n.oiten for themselves, JThey will do 
It autoirtat lea Uy. . .They wouldn't have to write, to draw the wheel. Se 
It becomes art automatic react iun vjhek you pfe 8i.ttirfg with a 
youngster that you have nuvt-r seen before. How does on§,,,£eeI7 
Now, they become even more aware of how thi>t little girl or boy is 
feeling, sitting there with a stranger and wanting or expecting to . 
open up.- You see, this is Juhc e. sensing excetcise, so If you 
.like that wheel I'll give you another one. 

ok: ' ^ ' 

Ready. . ^ 

All right .I'll try .Another one this way, and I'll put a small wheel 
calling it me, inside , T. need to function a lot of various or dif- 
ferent types of energy. Energy Is the in-word today. HumI Huml 

You know. . . >p ^ 

Tliere are some b^sic energies that. I -have to havQ^o survive, 
rlnht? And we discussed thaC^V^^ uoed food, wateij^, 
sleep, air, this type of thing. But X might ne4d more' of one- 
particular basic energy than others. Maybe T nc^d mprc') ^ 
sleep. Someone might have to-have'much more food thafi I 
and we discussed that as thr ,^ ^"^^^.^ 

basic energy thing, dnd then , e,ach of ushkve our own private 
enet^gy resources , that we reach out to. Try to think of your own. 
I know what one of mina is. 

Need fcft others. . 

Need for others. OK? Then you would put it down this ,way^* only * 
because 3rou.could express your need for others. This is Joe's. 
This is also mine, but need for others co43tld be written this , way. 
Tiio arrow coming lnt;o me breaking through my basic energy resourced 
and giving me something to go by. For instance, if that is a very 
strong need it will be a long straight lipe, long line. Now„ this ' 
could be c-mother shbrter line which could be.J.Let^s ^ee. I i^ould 
like to give another line. As a matter of fact, for me touching is 
a very important thin^. I need to be^ touched/ physically. I like to 
touch others, eRperi/lllv those 1 like, ,ao touching is a very 
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PACE 3 • , . « 0 \^ . 

* Important energy aouft^evlor^ mo go fuijptlon. ' Another" orfc^ woujd be ^to 
be alone. A 'W time. You know— ^medl tat lon,^or somp 'f^lgi-of a* "me" 
tlm«> Is verj^ inilpiortQnt^ *I,t could b6 a very long lihe.-^TKid, aga^in could get 
la touch with energy courcea that are important to me but to be aware If you are 
golfi^ to share with me what your energy adurce^ are. If I realize that, your 
source waa ^Igouching, then^I Vould touch you. more, jwouldn*t I? 
And, do you realize that this little boy sitting here©or this 
little girl sitting here has an energy source thajt could be a v^y strange one? 
We Tiad a young nprson« tcell nr Listener tHht one energy source for him 
was smelling., Smell^f alVrkinds liive him a filgh. " So, he Imd to be 
surrounded wtth good smells, smel^l^^ thag^ he enjoyed, incense and per- 

j fume, and this'^As a 'tremendous i^ejuvenai:ing enerfeizing force for him. 

So; again it ife jju^^^: a way of getting to know wnere you are coming from, 
^ what you need, making you aware pf "what another person needs. To 
make hiifi go, to rejuvenate, him." So that is what we call an energy 
wheel; and it can take all kinds pf fortijra. Ci:ying can.be a real source 
of enejfgy, tension, acceptance, praise for, all of us. 



• ■ 

Okay, ready for another one? *' " ♦ ^ 
Right!! ^..i ;^ . ^ 

Okay, this one is tailed the B^VACY CIRCLE. 
Maybe I'll ^iye you a new p^rge. « 



/ 



Tire Privacy Circle" goes very well with the Listener pr^ram. Kerens ^ 
mp again and one of the ^thiVigs that I would never share^Sjlith anyone els< 
There are some Secrets that I would never, neyer telL anyone else. 
Thinly 0bout that for a jninute. Get in touch with that. If you would * 
have to tell someone, you are forced to tell someone. Who would you tell? 

' If could be your own close, very close perople tha^t would be family peopl^e 
or your friend. It could be (6xcuse irfy tertible writifng> it could b^ 

, acquaintances, but yo^i are getting an idea of what this Privacy 
Circle is all aboutx This could be strangers, this could be even 
people vhom we do not Jrike to have in our Circle or almost like. 
T don't mean to sa^y enemies\ but people tKat we don't like, 
who are not even strangers, but people we"" already have stereotyped that 
we don't like, /okay? - i * 

Ve^ can go on and on just examing the kinds of people who we would, share 
our secret^ with^'^ ^ » ) 

What cultural faotors might affect the listening relationship? 

I dqrf't know \A there are' really cultural factbrs, but oftentimes I found ^' 
that when pe^le are^in a similar kind of relationship, they are in 
ditferent 3|5aces. They are communicating in the same kind oT language 
that is traditional.' t think this is an/ important thing in learning ta 
listen — tmat 'first of all I've,go£ tg be sure that I know the language 
tbiat your arja speaking; it can .be' a reg;il§r kiftd of language like Sp.anish or Eng- 
lish or it could be other kinds of leyarned things, that I learned to communicate' 
that right on jneans a certain thing./ You learn that it means another thing. I 
think those are important things that can be worked through certainly, but if 
they are aware of it from the beginning, it can help the relationship between the 
two people. 



/ 



Mod. 




ftod- Wli 



WlKU.can « IJstoner do a» part of cho initial meeting with the child to eliminate ^ ' 
Hniuc of (he pjobleniii with the lanj^uaKe.^ 

^■.M iia; I think la Che aume kind ol tiling that I do ii. .my kind o£ relationship. 

wiuMi < on t u.ulor,8tand you, ,.r 1 think I don't understand you. or if I think- there ia 
^ ..-Y qHcatlon at all. [ say well, hey, let me check °it out. I ask 

•yni II that If. what you me^inc, and if it wasn't you can correct me or set me 

Hlr.. Kl.t o. whatever. I think just the idoa of being willing- 

• in fhffk out where you think the person is coming, from J.<guod. 

• - / 

Tliat will load Lo more comniuuicat ion than even just talking about that specific 
Ui-m aiuJ Klvo the relationship, something in common, which they faay not have to ^ 
1)1*)'. in with. * ^ . . . 



Ans. I think \so. • - . . , 

Mod. Wliat aro some other Cultural things that you think might affect the role of 
the 1 iHt'encr? • ' 

Ann. ;nnnkin,,now,th^ we havo listener.' that are all sex set, and they come from 
•ill liu-omo barkgroundH, and wu havo .some, that are black, white. Spanish, and 

th< v may or may not pe paired up with aomeone who is similar. 

i know liat^ener^ ha^e asked the question, what if >huy should tiy to pick up 
iho Linj;o.' Wo^jJTa^^ni^cJl a class white, female meeting, with ye^r old * 

black be accented by the child if they pick up the tongue?/ 



Ans < 



Mod\ 



Well, a^aln, this Is a peri^onal bias of mine, but I really don't' think that- 
Lliere is ,i neceasliy ^or establishing a relationship. Certainly you can havt 
a triond who la'Spanlsh or any kind of person of a different lan'guage, dif-- 
fercni culture, different race^ and you don't necessarily have to speak that 
langnaKf per se, as long as you ran develop some , sort of cpmnipn ground 

lor I'oimiumicailon. If someone were to come to me of a different race', first 
nM i-tinr., ^ind he Is going to try all of a sudden to face things that I don't 
ass^riate with that pTerson^ I'm \\o\x\\\ Lo be kintl ot dintrustful of him. 

But if the'persori can Bmlie, everybody, smiles when they 
>re h.ippy, Jf tiie person can Smile when they are genuinely happy,! am going 
to try and pick up on^at, and I am going , to say wherever that person is coming 
from, hi' is happy. ^TTan share with.lt, I can Identify with it. ' I don't 
have to worry whether he is trying^ to trick mel Or anything like that, 
/ou set*. • / u 

I would like to thank both of yoi>4*or sharing your thoughts and ideas ' 
with OS. [ am sure that you ^ll help any listener who is going into a 
new sltu;»^ion, Zind I InA^iTe you .back any time to work with our listeners 
'in the near future. 

Tliaiik you "very much. 

Thank you. 
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IfliAT WOULD YOU DO? 



CcniHhlor ench of the tel lowing situations and' Jrlte in the space youV iiiia^l response! 
• ■ ./ * * 



Si lulonl 



VuliifU i*iM' ' s 
Ac t i on : 



J. VolufvtvcT A: 



•'HuL I don't want to v^ad Llu#liliy . old book. 1 aXreacly know 
what it's ail about. 1 want ^to do what John's* doing instead." 
That 's more fun*. " * * 



-011,^1 forgot you wei;e coming today and 1 don't have anything 
special planned for you to do.- YoAi'il have to pretend to look 
busy today, though— one of^ the other teachers .is cbming in to 
i>bsc»rve my class. 



"llow can you stand working with that teacher? He's &o^ mean ^ 
and hard wn the kids— never give'^s them a.cnance—just yelline 
at them all the time." ' * ^ ^ 6 



J3*s "Al t ion 



/i . Admlnisl ra- 
tor: 



Volunte er ' s 
Action : 



"1 don't want you— Co "go talking, to the people who -live around 

here about all^his fighting that happened at the school today. ^ 

Thc^y wouldn't understand. It would get blovm all out of pro- 
portion — just rumors, you know.** . * 



V.;- 



^. Parent 



Voiuateer ' s 
Action: 



ERIC 



"1 don't want that' volunteer working with ^my son John. I send 
.John tv, Hchool to be taught by the teacher, who's a professional 
person.. Then to my surprise 1 walk into the school and find him 
working willi a volunteer neighbor!** 
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STUDY SJHEET 
1 1 



WORKING WITH PEOPbE 



A ^o-way communication procew^Jts e»aential*ia the establishment of 
working relationships. Often, with- tfie enabling (helping) proctaa, non- 
verbal communication is equally as important as verbal communication* 
You will establish positive relationfihipa with people When you show: 

1. Respect for the dignity of the person.'^ 

2. Trust in the ii\dividifal. . ^ u 

3. Attitudes of care and concern for people* 

4. Readiness to sharo^ purpose of yi^it or^conversationT ' ^ , 

'5. • Gbbd-^ listening habits, ^ , ' • • 

6; Good .observing techniques. ^ ^ k * v ^ 

7. Offers of requested information or helpi * . 

8. Requests ipr needed information or help.* 

9. Sharing «informatfoji on a realistic an^ truthful bWis about what 
can be done^ as well as whatTtannot be done*. 

10. Assurance of cpnf identiality\when this is possible. 
dl. .Recognition of the stcengtl\s Saf a person. 

,i2* iEncouragement for use of those) strengths. ^ 
13. Recognition of helplessness' of a person or situation. 
14: Offer of appropriate help when and wherever poasibX? tbfough the 
enabling process. • 

15. Permission of dependency. 

16. Patience. ' ^ 

17. A sense of humor. , , J* I. 

18. Ability to take criticism. . - \ 

19. Ability to laugh at one's self. « ^ 

20. Capacity for admission of mistakes. , • ^ 

21. Capacity for staying, "I don't know, but I'll try to fipd out."; 

22. Recognizing the feelings and attitudes that interfere. 

23. Dependability (keeping one's promises). 

24. Follow-up visits or telephone calls. 

25. Greater concern for needs, of person than fo^ own needs 'in. terma of 
time, convenience, etc. 

Regard for .people 's^physidal and emotional well being. - 
Readiness to let people work out their own plans anti do not impose 
yours. 

28. Ability to offer alternatives. 

29. Ability to letj^people set their own controls, not imposing yours. 

30j. Readiness to gave praise whenever appropriate. 



— T 
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STUDY SHEET 
2 

Jfi HELP HELPFUL ?* 



In thtf service professiqns kften see themselves as .pritnariiy' engaged in 
tlu' t>t Uolping others." ^Helping befcomes both the personal style of life and ^a 
t i^rr .in tvily that gives meaning and pjiirpose to the life of the professional, Thd 
yt)ii(h, worker, the camp director, the counselor, the consultant, the therapist, the 

teacher, Lhe lawyer — each is a helper. 

ft 

Helping is a central social process. The den mother, the committee chairman, 
the parent, the personal friend, the board member, the dance sponsor — each is a 



liehper. 

\) * Help, however, is not always '.helpful. The recipient of the t)rof fered. help may.. 

J : . " 

-^not see it. as useful. The offering may not lead to greater satisfaction or to better 

\ petrormanre . Even less often does the helfrLng process meet a more;, rigorous criterion — 

lad to continOted growth^on the part" of the part,icipants. ^ 

To begin with, a person may have varied motivatiojar^f or offering help. He miy 

wiHh\to improve ja^rformance of a subordinate, reduce his own guilt, ^obtain gratitude, 

make fk>meone ,happy, or give meani^g^ to his own life. He may wish to demonstrate his , 

. superior Bklll or knowledge, induce indebtedness, control others, establish dependence, 

\ . • / . 

• punisli otliers, or .simply meet a job prescription. These conscious or partially oonsc 

I ■ ' ■ ^ 

motlvatioits nre so intCTmingled in any act of help th,at it is impossible 'for j»4xher tTie 

iH^lper or the recipient to sort them. out. , 

'Di'pending upo4i his own needs and upon the way he se^s the motives of the helper, the 
* ■ ' ■ ' * 

rerlpieiil will H^ye varied^-^reactions. He may feel gratitude, resentment, or admiration. 

\ ' ■ " \ ' ^ ^ ' 

"iW may leel he 1 pless and dependent , or jealous of the helper who has the strength or 
resourr'es \o be in |:he helper role.. He may feel indebted, or pressured to conform to the 



pert elved cjemafids o 

» have all notiifced that in certain cases the ^recipient of tl^^e help becomes more 



)\ belief^ 



of the helper. 



^»'*l/3less*and dependent ,) less able 1^ make his own decisions -or initiate his own actions, 



ipted from a^ofiologu'^ by Jack R. Cibb, Consulting Psychologist 



as 



> 



less Si4f--suffic Vent, more apathetic and passive, less willing to take ri*ks, more " 
concerned abjmt^ropriety and conformity, and less creative ^and venturesoi^ ^We * v 4 
have.nkso seen circumstances in which, following 6elp, recipients become more creative, 
less dependept upon -helpers, more willing to risk decisions, mc^ highly, motivated to 
•tackle tough problems, less cxDncerned about confonnit|y, and more Effective atyorking ^ 
independently or interdependently . Help may or* may not lead to personal growtt| and 
organizational health. 

1 ^ r * • . ■ 

. » % o 

'A 

Under certain conditions^ both the giver and the-^ece^ver ^irow and develop. In 
general^people tend .to grow whe\;r^^fett^^ dependence — -inter-dependq^ce, 

joii^t^ determination of goals, real communication in depth, and reciprocal trust. IJp. 
the de^ye^e that these conditions are absent, people fail to grow, ^ ^ 

From the standpoint of the organization, help* must meet two criteria./^ the job or 
program must be done more effectively, and the individual members must grow.and develop. 
These two criteria tend to merge. The program and the organization are-^ective only 
as^ the participants grow. The same conditions that lend to organizational health lead 
to personal growth. The following table presents^ a theory of the helping relatio£hip. 
Seven parallel sets of orientations are prresented. One set of coWitions maximize 
he^p and a parallel set of conditions minimize help. ^ 



Orientations that help 



TA^LE ONE 
The Helping Relationship 

Ortentations that hinder 



1. Reciprocal trust (confidence, warmth, 
acceptance) 

2. Cooperative learning (inquiry , 
exploration, quest) 

3. Mutual growth (becoming, actualizing, 
fulfilling) 

4. Reciprocal openness (spontaneity, 
candor, hones ty)-^ 
Shared problem solving (defining, 

Educing a;|^ternatives, testing) 

6. Autonomy (freedom, interdependence, 
equality) 

7. Experimentation (play, innovation, 
pr-ovisional try) 
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1. Dlstruat (fear, pylitiveness, defenslve- 
ness) 

2. Teaching (training, advice giving, 
indoctrinatJ.ng) 

3. Evaluating <fixlng, correcting, ptbviding 
a remedy) 

4. Strategy (planning fot, maneuvering, 
gamesmanship) v ' , 

5. Modeling (demonstrating, information giving;\ 
guiding) 

6. Coaching (molding, steering, controlling) 

7. Patterning (standard, static, fixed) 



5TUDY -SHEET 
,HOwVAk DOES AjpLATIONSHIP GOy^ 






DlUKCrlONS: Consider tfje following ide^s. What bearing do they.have on yon an a 
Llstc*n4^r? On yot>r student? " . - 

1.* ()b^[i.^cCs which I exchange in ofreldtionship are costly to me in terms 
of tlmo, money, effort, or ps^hic rewards; thus even conformity ma 
be expensive in terms of self respect. 

It The more* l' exchange, tlie more difficult it. is for me to- give another 
t)bject - eve«^ an intangihlo^ond. \ 

''j. Kvery new object I ^receive in exchange has less value to me. than the 
one before. 

A. If I i^an buy attentfion, respect, or attention more cheaply from some- 
' one else, I will stop exchanging with you* * 



. I'^u i ty^ Theory 
'My R^rds 



rty Investments 



Should be equal to 




Your Rewards 
Your Investments' 



*AdapttHl from Social Behavior: Its Elementary Forms by George Homan,^ 1961. 



er!c. 
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STUDY SHEET 

IT'S WHAT YOU SAY 
THAT COUNTS 



i'vef talked with somepj^y who ask^d you for help 
t^m? You may. have Wanted ^o help, and even felt 
'^eally could help.. 



Fut than, somehow the conversation 
you perhaps felt somewha t uneiiisy , 



Havi 

with 
that 

end<a,(l^ 

d i s s,a^3^e d j, or upset,^-^a^^ have not "been able to helpy^at 
person\i\h his proJt)^mV ; "What happened?" you wonder . ^-**Was it 

some thing:.-l>>44^^/ha t changed the na ture o f the conversajtioh / or 

feeling 1? e^>irs^^ casfes, the answer would be "Yes." 

It's what y^)^<^ a difference in the relationships 

between p^^le—lEiv^^ whether you .really help them, 

or pass^xJver t he ir ^^jj^d^tj^^^^ leavijig them to s'omehow unlock 
a sol^ion b^ 



(Student) : 



vetsat ion f or example — 

"It sure is difficult to do this »woi:k the 
teacher wants-^-ato leas t it's difficult, "for 
meJ I don't see the point in it." 



(Helping person): "Well, you should at least try to 

do the work. Keep at it.--don't give up yet." 



(Stu(jent) 



"Yeah , I guess . . 
seem to haVe the 



but other students don** 
trouble . that I do . " 



(Helping person): "Don't worry. I know maAy people 

who have h^^the same problems as you ^ *^ 
schoolr-'-'But they ge t .through it someh^. 
I'll talk to jrour -teacher for you — Inaybe that'll 



h^lp . 



Perhap^s this serves as^t^^d. social \ conversation — • i t ' j 
1 ighthearted , tried to reo^sjixt^f ai]i4 attempts, to take the 
student ' s mind off his wo r r ies;\ and Sin se cur ity about his 
vibiiLty to do the work. But,/^^s a good example of building 
helping i*elationships . 



In^ education , 
person develop his 
the dominant— use Of 



where oyij^ ultTmatfe goal 
own unique abilities to 
social conversation in 



is to help each 

his fullest potential, 

human interaction 
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I'.iniiol he afforded. Each oppor t uni ty to bUild helping 
r t» 1 n t fjon sh 1 ps between people should be xecognized and. 
ai^t t*ti u pt) n — not w a s»t|^or Ignored. * 

•Rft erring to t he . i,llus tea t ive conv e r s,a t i on between 
thv student and teaeher-friend, ,if y^ou wore that student, 
wou'Id you feel that your teacher-friend had really 
undorsTo-od you and your problem, or had tried to help 
'you clarify the prpblem to yourself, or had helped you 
discovor alternative ways to splve your problem? 

While conversation such as** that given may .at f ir&t- 
inipression seT?m to be helpful to the student, clo^ser 
oxami nation revG»als ^:hat it t o uc h e s b a r e 1 y t h e surface, 
ot the stiultMitVs r ea 1 • f e^l ings , and in fact moves the 
(I i s c 11 s s Lo away from, the basic problem expressed. 



One can set' that a different set of verbal responses 
i s .^ifcMMlod -When building a helping relationship from the 
kinds ot responses which mi gh t b e" a p pr o p r i a t e t o teadlng^ 
*i social conversation. Ta learn the skills involved in - " ■ 
liii i 1 (1 i n j:; a li e I p i n g » r e 1 a t i on s h i p , one must learn to respond 
ift a. new wav. Research has shown that people who 'are 
stK'cesstiiL in he 1 p in pt h e r s do respond consistently 
in certain ways which^ are almost opposite from th-e con- * 
versaiional style most frequently used in social stud»^s. 

There is no secret to it. The ab^ility to bui'ld 
hi'lping relationships throtigh the appropriate use of verbal 
re.spo,nsesv is a set of specific skills which, one e id en t i f i ejd > 
•can* be p r a c t i r e d ^ imm e d i a t e 1 y . The immediate feedback from 
the person with whom you practice these newly4^c^uir ed 
responses will enable you to evaluatq^ your own success in . 
building a helping relationship.^ 



This guide will enable you to identify and dif f wentia te 
h<'LweiMi those verbal respons'es which build helping relation- 
ships and those which are primarily social conversations, 
hasical Ly, t he^ a im i-s to learn and practice list ening for 
ll\ cv c o r cL . OK basic underlying concerns i n what others are 
•""v L '^?_ia-al and t he n_ to rc^'^^^ifrd to this core in a manner which 

■ ' f ^ d i c^^)^^ s yo ur u nderstanding of the person s concerns, and 

■ hi^^eelin gs about tha't problem ^ 

The types of verbal responses have- been categorized 
into four dichotomous, or opposite, dimensions. There are 
four particular ways of verbally responding which research 
has shown to "effectively distinguish the pet son . who helps 
lathers from the person whose responses^ are non-helping. In 
pother words ,^ ind i viduals uhvj are successful in helping 
"^others tend /to vc\bally respond In a different manner than 
those individuals jwho fail to Uelpspthers. Thus, ^.n aljL 
a.spects of the educational program, it is vit^.l 'B^learn and 
practice those skills that )iave been shown to * develop helping 



r e la t i ons h i ps . 
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Respon^^es vhicji lead toward dav^loping?^Ocial: 
^•onv^rjiations n^jy be* class'lf ied^-at %ne ?nd , jwh ile ' t 
responses, whi^cii'^ build helpinfr re,lation^hips '^re *at ^ 
Lho^opRositd ^sdde of the scale. . / % 

. Verb:^! Responses Used 
H el p 1 n R Re 1 a 1 1 ofi' s\\i4 s 

'Af f ecC^iv^e. " ^. 
Specific , .■ . 
UndeirltandyTig V^'^ 
Exploratory 



Verbal RespOnsej^ > Us.ed In 
Social Co^ver sat iotil 

Cognitive 

Non-sf)cpi f\c V * 
"Non-undc^ns tand ing v 
Noiv-oxplor^ tory n - 



in- 



Dtreetionsi, Read the ex^ ana t ion a nd exam(li es o f , tlie 
J oyr different ,ca tegorf es . Then turnTtcT 
vrd^f ksh'e^ t //• 1 page 34 ;Aand c omple te fihe " 
■• ■ probXejns "to help you eValqa te how- we'll 
. you understand 'anql can appviy. the princi- 

^ pies in building helping relationships. 

■■. — ' ,x ■ ' 

\ DF.SCRT PTION OF VERBAL "RES PONS E CATEGORIES ' 



This 
r'^o f o r s to 



Af feet j^ve - Co g n^ t i^^jie^ : 



p im^^ 1 



on 



dimension indicates -wh eth^r your re'feponse 
some af„f ec tive or feeliilg aspect of a person 
Qommun Xc a^r^n (an affective- r4spc/nse) ot whether y^our 



a^HrOn 
: ^0 m i t ! 



Fespoas€i ^omits any' such referepce to affect or feeling 
>n the person's verbal commun^ication ' (a cognitive response;^ 
TheXe categories are mo r e ; c 1 ear ly- de f ined • as follows: 



A • Af f ec t iye Respons-es 



d e s 
a t t 
r e s 

o r 
ly 1 

a r e 
:i V e 
you 
w i 1 

TV S 



Af/ 
1 r es » 
i t u d e 
pons c 
mater 
lect L 
ng £e 
his 
h 1 s 
, the 
I bul 
p g n s e 



ect fefeV^to emc t ib n^ f e el in gs , feaf^, moods, 

urgeSis* l»mpulses , .fantasy , s'^eams a-nd any ideas, 
s , beliefs , c6q^vic t ions e tc A good a|fec tive 

by you >es.,,^e ^^cJi refers to any of thi§, type v 
ial on a feelTr^^ When yo^ respond - through 

oh, clarif icatio,n; or interpretation to the, under- 
clings of the other per'JSron, or to wHat.-he implies 
feelings of the o ther' per son , or to v^tvat he implies 
feVlin^s as he revea4s them in his d iscussian with 
n you are making a goo d a f f ec t'i ve response which , 
Id a helping^ relationship . For example , af^ec tive 



(a) 



(b) 



Refer directly to- a stated o r ' impl ied f e'el ing 
on the part, of >^h^ o ther , per son / 
Example -; "^^It sounds like 
angry at him. " * ^ 



you were, realLy 



Kn dour a go* an expi^-ssion of fooling on the 
^ part of the^ other person-* 
K xample : "How does^it itiake you 'feel when 

. ., ' . ' " ' "i ■ ■■■ 
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you d.on ' t do as well as you'd like to do?" 

(c) " Approve of an expressi-on of feeling on the 
part of the (^ther person. 
Rxnm^ple : "It doesn't hurt to'Xet your 
foellnps out once in a while, does it?" - . 

' • . " • 

(d) J'rosent a model for the use of inter- 
preting and clarifying" feelings . 
■Example : "If somebody Created me like that, 
I'd really be mad.." ,. ' / 

• ■ . . . 

Special caro muSt be taken' in using the wo r<J , ' " f eel" . 
I'or example, in the statement "Do you feel that your 
.student experience is helping you get the idea of 'teaching? 
the phrase "Do yoy f e el tha t ...?'• rjea l^X, means "Do you 
think that..,-.?". Similarly, the ^sxpression "How are you ' 
loc>llng? .is often us/ed in a n^atter-of-fact conversatronal 
manftor. -Thus, although the verb "to fefel" is used in both 
/thfse examples, these statements do not represent responses 
'whirh ,ire really "affective," 



Cognitive Respon.ses '> 

41, ^ . - 

A co£nitive res[3onse by you is one which is on 
.1 non-feeling plane In that it is without any basic 
concern., reference, or recognition of the other person's 
feelings, emotions, moods, attitudes or any other 
emotions which may be implied in the person ' s communi- 
cation. Instead, your Vesponpe is at a-n intellectual** 
thinking .^eyel. Perhaps it asks a question "or makes ^ 
statement, concerning content material^ Such cognitive 
responses are more formal, in f or ma tJ;*<re , m^ter of fact, * 
of a general, discussion order, socially acceptab^le 
oriented, and a-re al^ogetOier on "a different^ plane from 
responses which make'^ emo t ional contact with ''the other 
•person through discussion of feelings, at'tltud<5s, etc. 
Cogn-itl-ve responses include answer ing ,rac tual questions, 

busy talk^" disd.ussing tr iv iali t i e^( "thin gs " ) , re- 
peating the other p^er son ' s . r emarl^S 'ver i/a t um , exclusive 
talk 'about third parties, or any' general educational, 
intelle-ctua"!, vocational, conversational, etc. type 
d i 5i..usslons. Frequen>lf, such . tesponses seek information 
ot a, factual _aattnrr. 'They . generally maintain the interac- 
ijijin-^ir^G 'cognitive level. They focus upon what the ' 
person is trhtnking— no^r-^r^t he is feeling. Such 
- response.? may : \ • ^ . 



(a) Refer directly to the cognitive part of the other 
person's statement. » 

Example ; ."So^then you ' re .t Kinking about switching 
from this class to something else?" 

(b) Seek furtr-her info^rmation of a factual nature from 
the other person. \n 

Example ; "What was ' your grade on the last^est?" 

(c) Encourage the other person to continue to respond 
' at the . intellectual level . - ^ 

Example : "How did you get interested in car.s?" 



It ''has^ been stated earlier that the helping 'pe/son 
tends to use more affective or feelirtg verbal respo(nses 
than the -social conversationalist. Thife is particularly 
true in disc*ussing per son£r^^social problems whdn the 
o t her * per son * s concerns are of an affective nature. But 
the reader should not generalize that all cognitive re- 
sponse]^ are undesirable and any affective response is 
desirable. There are times when a cognitive response 
is clearly most appropriate; there are times when an 
affoctive response should be used, and there are situations 
when either an affective or cognitive verbal response 
would be acceptable. When and how to use cognitive 
verbal responses will become clear as the other three 
verbal response dimensions are discussed. 

Specific - Non-Specific Dimension 

These categories indicate whether you, the helping 
per55on, are dealing directly with the other person's basic 
py^o^Lem by con f ining your response to a^'concrete (specific) 
one quite relevant to the presented problem (a care response), 
or wnether you pass over dealing directly with the other 
person's basic problem and give a more general," non-specific 
response not too relevant to the* presented problem (an 
''outs^ide area" response). These categories (specific 
non-j^pecif ic ) are more clearly defined as follows:^ 

A . Specific Responses 

These are core type responses which" indicate that you 
are handling directly and honestly the basic problem 
presented or implied by the other person. Yqur remarks 
should be keyed to the central aspects of the problem 
which theothe^r person is feeling and commun ica t ing . You 
arc' thus responding to the underly,ing concern, feeling, 
or meaning* - the' pnimary messrfg^ " of the other person's 
remarks in such a way that you zero in on his specific 
feelings or concerns being expressed- 
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Specific responses are those which influence the other 
perKon to think specifically abou^t his problem areas or 
(.motional conflicts and concerns. They are relevant Jto 
theso problem areas or emotional conflicts and concerns, 
.ind move the discussion in* fiJjis direction or bring the 
other person's discussion hitck to these specific topics. 



Such responses 



(I)) 



Pinpoint more clpsely the other person's basic 
c n c e r n s . 

Kx a mple : "This vague feeling ypu have when 
you get in tense situati6ns--is it anger or 
fear?" 

fincourage the other person to distinguish 
between Che '•factors affecting hitd. 

^'i2L?]!1P1Sv "Do you feel in all your 

classes or only some classrooms?" 

(c) Reward^ the other person for being specific. 

Kxampl e ; Other person: "I guess I feel.thia 
way most often -with someone who I ^'think isif * t 
treating me fairly." V 
Helping person: "So as you put what others 
say in perspective, the whole world doesn'^t 
seem so bad. Tt*s only when someone you 
respect, like /our teacher, doesn't pay any 
/ attention that you feel hurt," 

^ • jjgJ^jPG^^ ^ ^tc Responses 

These are surface type responses which indicate that 
you are ino't^ dealing direcfly and honestly with the basic 
problem presented! or implied by the other person. 
Rather, your responses stay away from the other'person , 
and Miis problem, or at 1 ea s t .ha'ttd 1 e the problem at a ^ 
superficial, surface level. Those responses indicate 
that you have\missed or ignored cues which reveal the 
other person's niain problem areas. In such responses 
you concentrate on aspects, of the other person's statements 
that are of less impor'tance thin the main message which 
the other person has at,tempted to commujnicate. 

Non-specific responses are those in which you become 
hstract or intellectual rather than confining your remarks 
to the spe^clfics of the other person's problem areas or 
emotional conflicts. ^ Such responses are illustrated by all 
sorts^of lecturing, sermonizing, and philosophizing to the 
other person. -Thus such responses: • , 

/Nil » . • 

(•i) Fail to pinpoint the other person's concern, and 
canabt bring them into sharper focus. 
Kx amp 1 e : "It seems your t)roblem isn't clear-- 
/ can you tell me more t^bout it?" 



a 



(b) Completely 4n %gtk</ b a s 1 c concerns being presented 
by^ the other peTffon even tho^p'P^wyou may ask for 
specific details. 

Exarap^:. Student: "I've gotten all A's this 
year -and I still feel lousy . " 

Helping person: "What were your grades before' 
then?" 

(c) Discourage the other person from bringing "hts' 
concerns into sharper focus. " 
Example ; "You and your -sister argue" all the 

^ What do otfler people^ thlnit of your sister?" 

(d) Lead to debate, oAlecturing the other person. 
Example : "I'm surA^your teacher will "comment 

on your work in theVuture. Don't ^e so disappointed 
about your grade. A' lot of people -have worked as 
hard as you and tjiey dldn'-t. even get a gradfc as 
high as yours." - . 

Hjyderst anding -- Non-Understahdin ^ Dimensio n 

This calogory relates to how well your cc-sponse 
communicates to the other person the fact that you understand, 
or are Kecking to understand, the other person's basic 
proHem. Thosc^ ca tegole I es are more clearly, defined as ' , 
follows: 

A. Uii d c- r r. t and 1 n g Re s Pon g-es 

■ u responses which imp 1 y t ha t • you understand 

the basic underlying affective or co-J^nltive concerns of what . 
t-ho other person is t a 1 k ing-^o u t , 'br are trying to get 
enocgh informat,lon from the other person (through appropriate 
reference to. what the other person is feeling and i£.xp-f jjssing ,) 
so that you understand, f , \ % 

^nch responses: ^. \ 

(a) Dlr'octly communicatq ^n understanding/of the other 
person's communication, / 
Rxamplj- : "In other ^words, you really wa,nt to be 
ke a man . " " «> " 



in 



treated like a man 

(b) -Seek furthej information from the" other person 
such a way as to help both your and the o^ther 
person's understanding of the basic problems. 
fL^ iilLP l^: "What does being a feo'od student mean 
^to 'you?" 

^(c) Reinforce or give approval of the> other person's 
communications whi'ch demons t r a t c s* under s t an^a Img . 
ilM.Eie.: Other person: "T guesk when peoplJ - 
criticize me, I'm afraid they'll influence people 
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/ Helping persun;^ '^1 Si'e.ycfu're h*op,lhnlnR to-^^ 

make somq (ounectloti between your * behavior v 
and your f 0 0 ling 8." 

li . Npn - Underst anding Responses ^ " * • 

"Tlu'lic are responses which -Imply that you lack an 
unilcr s land inR of the"*baslc underlying feelings or ideas 
i)t what, the other person is, talking about. They often, 
arc responses which indlcpfe that you are making no 
attempt to obtain a p p^i:^pr f a t e tn I orma t ion , f roin the other 
porson Jrom whlrh you may come to understand the other 
person's underlying concerns, Nun-underfetanding responses 
are^ those which makCf tsn app r op r I a t e reference, to what, the 
uthor person Is li-eling o'r expressing, are inappropriately 
timed to significant cues, or are responses which are made 
aftrr several significant cues have either Seen ignored or 
iMitirelv mls«^ed. in essence, n on -und er s p and i ng implies 
m i uiul e r s t and i ng . *Such re^^ponses: 

(a) Communitate m l s und e r s t and i ng o f the other person's 
has i c concern ^ 

-F.xample: Other pejrson: -/-When he ''said that, T just 
turned red and^ elfin ch^d my fists . ** 

Helping person: "Some people don't aay nice things 

(b) J>t»ek I n f orftia t ion which may be irrelevant to the 
other person's communl cation • 

Example : Other person: "I seem to have 'sa hard 
time getting along with my teachers*" 
Helping person: /"Do ^all your teachers give 
you^J^ots'of homework?" 
« 

•7 

( (• ) Squojch understanding or move the focus to another 
t r r e 1 e v a n t a r e a . * t 

Kxamp lo: Other person: "I guess |'m really afraid 
that other people will laugh at me," » 
Helping person: "We're the butt of other people's 
1 o k e s so me t I mes . " . 

Other person: "Sometimes T really hato 
my t eacher . " J > 

H o 1 pii n g person: "Will t h iqgs >^beyD e 1 1 er wh^n you 

>;o Into another grade?" 



F! lo r ja^tj) ry -- N o n- Kxp lor a to r y Dlmens ion 



0 



This category concerns the extentJifo which Ypj4r response 
f>ermits, oncoura);os, or seeks f ur tJ^-dTexp 1 or a t imi on the part 
of the other porson of any aspect of his prob lenrv areas or 
^^^fe(»ling concerns. Theso categories are mos.t cLeaT^y defined 
fo^llow.s: ' 73 
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t:!X]lii>rat ()ry Non-ExpXbrratory Dimension 



This category concerns the ext(>nt to which your response permits,- 
eiuourages, or sueks further exploration on the part of the other per- 
son of any iispoot of his problem ardas or feeling concerns. . Theso 
categories are most clearly defined as fallows: 

*'^v j^Xi]|ijyj3ljL)r Responses * ' ' . 

• • * *. * 

iixploratory responses first indi^^^e that jou have recognized 
.Mime portion of the other perg^ip's basi\problem, and second, have . 
made some verbal reference of this back to the other person in such a 
way that 'he f re^» to resprond to any degree and depth he may chOose/ 
In addition^ to the verbal jresponse, yom^^whple manner creates an atmos- 
phere -f^^r further exjplora^j^. An exploratory response, then, is one ^ 
which concerns some aspect of^the other person's baslQ problem and at . 
tlie same fime permits ancTencou rages flejcibilLty and freedom, in the 
other person's response. Such res^ponses are often open-ended, in ques- 
tion'' form, with no right or wrong answer, and allow the other person 
to oxpiore liis own feelings and to expand upon them. Thus,* such re- 
spons^esT - • 
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(a) 



hncourage t.he other person to explore his own concerns, 
Example ; Cognitive "You're not sure what you want to 

Mo " Is that it?"'' 

' At fective: 

• mad 



Maybe some of these times you're gbtting 
at yoi^self ; owhat do you 'think?" 



(h) 
\ 



Assist the other perrson to explore by^f^rovi^^fng him 
with possible alternatives designed to inCTease his 
ran^e of responses. 

Exampl e : Cognitive — "l?haL are some of the other alter- 
natives you have to staying in this class?*' 



Reward the other person for exploratory behayi 
i'lxa mple : Cognitive — "it seems that you've c 



^ior . 

____ ^ you've consid- 

ered .1 number of al ternat>ives — 'that's good." ^ 
Aifective: "So you're beginniiijg to wonder if you 
^ways wanted to continue with school/* 



Non-i: xp loratory Responses 



Non-c xpioratory responses are responsesf which indicate no recogni- 
tuni i)t tlie other person's basic problem and thus no attempt to search 
t hi in out further, or responses which structure or limit the other per- 
j;i>n's response. A "yes" or "no" answer* orNa "pat" answer is often im- 
plied hy such responses. Non-explotatory /esponses are those which 
Kive the Dther person little opportunity to explore or expand/ or^ to- 
t^xpress- hirnsei f freely. Examples: I 



\ 
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(a) ^'What is yp.ur average so far this y'eaV?" 
,(b) "That's a nice place to study, isn't it?" 
(c) "Whot was^our favorite teacher's name?" 

At (his* point the reader should unde rs t aVa-^^-h^' h our 
vo^Tbal response dimensions. You should be ^ibT^ to 
idtMitily verbal responses in the four oa t e'gar ie\g^. You 
win now have the opportunity to test your skill 
hul Idlng ''helping relationships by recognizing verba? 
rel^ponses whlclTare affe^ctfvo, .specific, undo rs t and 1 1 
and oxptoratory. T.urn^ to the 'Worksheet I , pa^ge ' 
.ind complete the quest'ions. You may* refer \u\v\{ to 
t^his gui-de as (>ften as need be. 

/ » . 'SUMMARY . 

You have been inttoduced to four veibyj response . 
\ .1 1 I' v;o r i e s . You hav,e learned that newcomers to^'the 
hM p i ug ^o le , . 1 i ke yours€vlf> often use too many co^gn4tive\ 
iiuellecftial and ^factual responseiT, and that these "responses 
an* o'ften non -un d e r s t ond 1 n g , non-specific, and non-exploratory. 

Thus, vou may be sayfn*g to yourself: "The next* time ^ 
I I a l> k w i t'h someone in ^'a opik-to-ene r e la t 1 an s h 1 p , I'll try 
to^usc more affective, und er s t an^d ing , specific, explora- 
t/)ry responses, But how 'do ' f do tj^^is, there's so'much 
^t>--p<^m e m b e r , and isn't the at t of helping someone supposed 
to be a natural thing? I'll sound phoney if I try to pick 
aojti choose a^a^ formulate my responses I " 

• ^ In order to' help you use your learnings aboot the four 
categories as yoiir own ^helping style, here are a few suggestions 

- I. Responding with gopd helping respon^ses, is more^ a 

< iunction of attitude and listening skill rather than 
' ' memorization of content of this guj.de, 

. • • . • / 

2. Listen for the core of the other person/s statements. 
Don*-t think ahead or from theories about hiQ problem, 
just c o n c en t r a t e on 1 i s t en ing to his basic concern- 

3. ' Respond to the heart or, core oft the other person's 



• ,c or e 

statements. Don't be c one en^d wi t4K superficial facts 

andinformation. f 

> . ■ ■ .. 

Listen for affect or feelings and emotions ia the 
other person's stateint nts- Respond to- his underlying 
f i^e 1 ingSj 




(! o n V e y he other person that you understand the 

core of hijj concerns. Help the other person under- 
stand the core. ^Don't be afraid to. admit that, you 
arc cGTnfused, or fhat ydu don't understand. In such 
cases ' seek understanding. * ^ 

6 . Make exploratory r.es^onses - avoid "pat" answers, 
suTber r i c ial enc o ur a gera^e nt , etc • , whic^h tend to \ 
rut off further exploration of the other perspn's 
concerns. Use questioning inflection and open- 
ended statements or questions. 



Use tbese suggestions, and /our learning from this 
manual when you talk with others as a helping person.' r? 
Improve your one-to-one relationships -^IT'S WHAT YOU ' 



STUDY SHEET 
• 5 ' 

l! l RELATIONSHIPS . 



1 ♦ 



Directions : Read these principles to guide you in buJUHQlng helping relationships 
r *on a one-to-one basis, * Then complete tj^ practlciebgportunltles In 
which you apply these principles, Sho<u.d you disagree wl*tTi any of 
the answers given, you may wish «to discuss this with a colleague or 
the Resource Person. Upon Individual completion of this Worksheet,' 
f orm* a small discussion <group with your colleagues or the Resource' 
Person to test-out and Justify your own proposed responses oi th6 " 
situations and to discuss and compare alternative helping responses 
developed by your colleagues. 



PRINCIPLE 1- 



Vfhen another person, whether administrator > teacher, .aide or student, 
compJLalns to you, he is most often seeking someone to undi^r stand how 
he feels , and it is best to respond to his feeling tone, instead of 
trying to /ind out the facts or to veflfy who did what to .whom. For 
examp lb, Harold complains to the teacher that his friend called him a 
''so and so." It is best to' respond^ to his feelings, such as "T under- 
stand how you feel," it must have' made, you angry and ejnbarraased to be' 
called that in front of your friends*." ' ^ 



Student: 



Teacher: 




Situation I 

"I rfo not think my teacher gave me the right grade. I deserve a higher 
mark than that." . . « 

a» "No, you don't. I saw your teachet's grade book jand ba^sed on your 
tests scoreb,) you got the gradie y^u deserved." ^ 

b. "Let's discuss Itf after I have a chance to talk with ycjur teacher." 



c. "Your voice sounds -like you are really angry. You probably feel that 
your work was worth more.'^ - 
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'PRINCIPLE 2 



New Listener: 



lAui one 



need 
r : 



Wlien a person makes aVstatement about himself, it is often desirable 
to" respond, not, with agreement or disagreement, l^ut vflth details that 
convey tp him that you ^undei^stand .his feelings. For exampl^t'' when a 
person says "I am not gt>dd at this,", it is of lltt^ l^eXp to tell him, 
"Yi»s, you are pretty loitsy at it,V or to dispute 'him, /'Don' t say that- 
-ynu're really goo,d at It,*' or offer your advice, such as "If you tried 
h.ircler, you woulB be better." Such oommenrs only hurt the other per- 
snijJs self-respect and deijrease his confidence. It Is be?jt to meet 
sui^i a slatement with your understanding, b^ich as "Some of the problems 
^an* hard to t Igure out.' There is not. an easy ani^er."" 

' situation 2 ' ' - ^ 

"I am liaving a really hard^ time wtth this listening business. Sometimes 
T ^hink I want to quit, but have made a commitment and I guess I will 
y\o on. ' 

t^i.^ "I'll bet. you would not ha^'^uch h hard time if ^ou would structure 
yoyr Listening sessions a^ll-ttle more tightly. Your counselor could 
suggest some appropriate ^cpivitied." 



b. "I know what you mean.. S\jmed^ys you do nat think you are making any 
lieadway. Listening is a compj^ex job. Sometimes it takes time to 
figure, things but." 

c. "You can't quit. Think of 'all the students who are depending on yqu." 



PRINCIPLE 3\ 



Student J 



New Listener: 



r 



People naturally have mdLxed feelings toWard persons who have authority 
over them. Administrators, teachers, and students may have feelings 
of liking and resentment at the same time. All people need to know 
.tliat such feelings are normal and natural^ and they will be spared 
much guilt by a calm, noncritical acknowledgement and voicing of his 
feelings: "You seem' .to feel two ways about .him; you like him and dis- 
like him," rather than "You a're so mixed up^. One minute you like' 
somebody, then you say you hate him. Make Up your mindl" 

Situation 3 \ ' ' 

"Boy, that teacher in my other class really mikes me mad. He's so unfair. 
Sometimes I wish I could really tell him what I think of him. 

a. "You're really angry at that teacher today, ^Mt^last week you seemed 
to get along with him O.K. You seem to f eel\two»ways about himT*^"^^ 

\ • 

b. "Being mad at him isn'^t go'ing to do any good. \ The teacher knows best, 
and you should try to do wKat he says." 

If 

c. "What happened tKat made you mad at him? Tell^jh^ facts/' 

' ' 77 ■ 
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^ • PRINCIPLE 4 . 

not with hifl character and personality. For example. Instead of saying: 

You are such a good teacher (or student, or boy), " it is better to praise 
tlfe. accomplishment itself by saying, "The students are so invplved in the 
activities you have planned -for them. You worked very hard to develop ideas 
n^L^""? student, and it seems to have paid off," thereby letting the other 
person draw his own positive ideas about his personality. 

Example: Helpful praise - "Your stildeni* are involved in many 

interesting activities."" 

d 

Possible Inference - "l have good ideas." 

. (Unhelpful praise) - "You are good in the classroom. Of" course, you 
still have a lot to leam." 

t» 

Situation 4 

"1 don't think that I should be meeting with Sally. There isn't anything 
really wrong with her. Sometimes I think that you don't trust me at all 
and only give me a student so that I won't complain." / ' 

a. "That's silly, you are doing a beautiful job! And, I couldn't do 
without you." 

b. "How can, you even \ink ^hat, Sally does ;need you. " 

c. "By meeting with Sally you fulfill a very special need in her life 
have never seen her talk to anyone with the enthusiasm she displays 
with you. • 




PRINCIPLE 5 

State criticism in a constructive manner, which confines itself to pointing 
cut how to do what has to he done, entirely. omitting negative remarks 
^^out the personality of .t,he person. Criticize only the event, not the 
person. For example, when'*he materials students are working wltlTare not 
put back in the appropriate place, one. might comment, "I see the work area 
is not cleaned up. We do not want our work area to be messy. Here Is the 
wa.^te basket and the Special drawer to put your materials in when you're 
finished using them," instead of saying "You ought to know.betterl How 
many times have I told you to clean up after you have finished? You are 
always leaving things a mess." ^ r 



Situation 5 



i 



"I wasn't really cheating on Mr. Smith's test. I was just asking Tommy 
a qiiestlon because I didn't understand the problem he gave us." 

a. "Now, John, remember, we are friends^ You do not have to explain your 
actions t& me. You can trust me." 

^ V ' 

b. ,"1ixam time Is not the time for you to ask question? of your classmates.' 
• It is the time for each of you to do your ovm work so that your teacher 

can fiod out how Well you have understood the work you have been doing 
the past few weeks. If you have any questions, ask your teacher." 
' 75 7 Q 




Listener: 



Qouiiso.lor : 



PRINCIPLE 6 



Acceprt^he fact that other people will sometimes make us'iingry. ( 

people are entitled to express their angry feelings provided 
they do not attack the pervsopality or character of another person, 
l-'or example, one might say, "I feel very angry wlien 1 see you hurt 
.mother person." This approach allows one to give vent to his 
anger without causing damage, and also illustrates an impi^rtant 
lesson in how to express anger safely. 



Situation 6 



"This school system is for the birds. ^ No one is truly inf^ested in 
these kids who are not either really good or really bad." 

(Develop your own helping response which illustrates the principles 
t!)at you are entitled to express your own angry feelings, but should 
not attack the character or personality of the'volunteer . ) ^ 






LECTURE I 
HOW TO LISTEN TO CHILDREN 
BY DR. ELIZABETH METCALF 

Dr^Ell2a1,eth Me\calf is a clinical psychologist and PresidetK-of the Mental Healxn 
ChUdre„"?"N!" '^^'^ "^^^ on the subject "How to S.^"^ 

let'^he'Slld iJ'^r^t i« "P of three parts. First, you have to 

H^t!j ^^^^'^Z-" '^^^^ ^° t° respond to you in some way. Then you have to 

ll^en properly to what they are telling you. And third, you have to Lke an appro- 
priate response to the things that you have .heard. . 

>t' J talk a Uttl/ bit about all the things we have jus'jt done and the things that 

Now. I thlnW many of you are concerned with the fact that you are going to be enclosed 
in a rool. wfth a child for a period of time, and he n.ay sil th^re fnd stare 4 you! 
and you may a^t there and stare at him. How in the world are you going to flare to 
each other? WeU^ the first thing that you must remember is^tLt the c\iia^is lust as 
scared as you are. Nlln fact, a little more because, after alL, you are 4«row^ ip and 
you have talked a lo?>^her people beforejHut childr^iTlft- ^ - f^ig^^e^^^ 
they arc coming In to meet^V^ange person who they haven't seen befori^and they are 
o^ra^Utarbu'Leaf '^ alTi^^r what they are. going to get intc^^^i,!^^ start 
elfe ^Je first Tint ^h i"*''' ^""^ that .^.^S^ Ji^:3~it-' ^ 

tt V. Z I ^ ^ y^ need iWQ^^ts to let this child kno^thatf^Sou care that 

: ,3^ ^" interested in^ektag him, and that you are a .p&on who likes 

cliildren and li'ktes to be'with them. l^^ff °" J-^i^es 

^rdoIn« th?s'°so1'am"n^"' f ""'"J """" ^ interviewer is going to have his own way 
in doing this, so I am not going to give you any little specific things that have to be 
done in one way or another, but let me suggest that you tell a good dfal to your cMld 

you'::ne"ar;her"ti:'' : '''' \° •^'^ ^"''^^^ ^-'^ the^ th way 

you smile at them, the way y^ greet them . . . all of these very important first im- 
pressions^ that make a gre^^eal of difference in the way the cMld sees Jou a^d the 
ult^"^^ responj;^^ you. Don't rush the child", if he comes in and he' is f 

little/^hy and he cai^^^talk to you - make him comfortable, greet him warmlv tell hi™ 

t»TU I, """f,''^ """" ^" ^ l"" • • • ■^""''^ worried le you don't 

n ehflr Mnw^r.h "'"^ '"'"i^-" "'^'"""^h they .earn to moveVe^J rapidly 

^.people, you don't alw.ya .no3°a,X h^lg^ aSd'yor^!^ ^^o°u TjT.TZrTlZr 
>■;'"<="" »»V "/he™ and so forth, and tJn^^ttle bit about this - to Lt him kn™ 
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Erizabe^h Metcalf >^ • . 

Page 1 T ' \ 

Isn't reiponding to you very well, then the next thing that you might try is to move-" 
Into sdmet^hing that is non-verbal. We have all suggested, and you will be getting 
more' suggestion's about this in the coursevoE your training program, that you "bring 
*;omethlng to the room with you that you tTOik the child might be interested in . . .* 

you think he might enjoy working with, maybe sometimes it is &nly a little toy^ 
aiitoiSilirile that you can move back and forth. Sometimes it is a little game, Some- 
iCmoij Lt is something else that you can show the child. - - icebreakers which help 
tlva child become involved with you, because again cliildren are primarily non-verbal 
creatures and they do need son|^ way of relating to you,, th^t is not just conversation. ' 
So, U you liave something that you can do with the child this may be the time to 
Introiluce it. Just at the beginning when you are trying.". . the child is trying to 
1 ind his way in trying to talk to yo^. Now, once you have the child talking or respond- 
ing- to you or telling you about himse^lf, remember this doesn't always have to be in all 
sentences and a total conversation. The children tell you a good-deal about themselves 
in their body movements and the thing they do. A little child, who will become involved 
'^Ith what you are doing^and play and make comments, this child is relating to" you just 
h as it he carried on ii^a full conversation. So when the child starts to talk 
ciod s^axts to relate to you, y%ir very important job of listening, starts, and this is 
wliy a-n of you are called Vlisteners**because we think that the important thing here for 
y>)<it:o do Is to bie sure that you listen to the child arid.be sure you hear what he says. 
We have a saying in my business "Listening with a third ear, and listening with a third 
ear is really listening with your heart". So when you iisten^'to the child, listen for 
his feelings, listen for t\e things he me'kns to tell you but he perhaps is not able to 
put out in the kind of words that many adults would do. So listen for the things that 
you hear him say that relate to his feelings the way he is responding to you. The kindf - 
of things that he may only give you in parts and gestures and little things. 

Listening in this situation is different than listening to a fi^ienc} at a cocktail p^rty 

or listening to someone on ^the radio or on TV, where you may be listening with one ear 

iiolng two or three other things, or you may just be listening so that you are waitihg 

for a chance for you to talk, as you do so often in conversations with friends. 

In this situation, we want you to listen as if your life depended on what was happening. 
Listen as though you had to take, an exam on this in half an hour. Listen as though you 
were going to have to give back verbatim, in other words, listen with every fiber of your 
body, of your being, of your' feeling, everything that you can do. So that you are really 
picking up everything the child is trying to tell yau. 
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Now,' once we have gotten the child to relate and respond to us, and once we really are 
InvolVtHT ^ the listening process so that . . we have ears and we are all ready to go 
to the next thing that cdmes to us that is 6t Aome concern is — how do we respond to 
what they say? How . . . what do we come back to* them with? How do we respond to the 
things that we are hearing? • 

The first thing I would like to say to all of you is don't be concerned, that you have to 
solve any problem the child brings to you in any immediate sort of way. This is a trap 
w'hich children set tor you not intentionally in the sense of wanting to be mean or 

hostile or anything like that^^ But they will sort of come to you and say, "Are you the 

big expert?", "Are you go^^^g'^tosillve all my problems?", "Are you like my teacher who 
always answers all my od^tions wHen I ask her this?". "Is thi-l the kind of person^ that 
you are?", and so, you have to establish in your early responses . that: you are not going 
to come in with a lot of cheap ansvrtars, a lot of short answers, a lot ot qdick answers 
that don't completely reflect a lot df thinking and'don't encourage the child to do his 
own thinking, so don't be concerned if the child says to you, "What will I do about my 
teacher?", "What is going to happen to me tomorrow?", "What course should I take?", "-How 
should I handle this? 81 
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KM^^^ .° anxious, and we feel that we are not doing our best fbr the 

rhP hli/ff " ' ""'^ ""'^'^ problems. Actual, we arf doing our bLt for 

the child ir„e encourage him to do his own thinking. Don't be^^reasured to give answers 
ahSr?,. f "'^ encou-rage him to talk. >^ hiVto te^i you more 

about the situation. Ask him to consider alternativfes to a .situaSbn. All of^ these are 
for^Jr'J^"^ of getting him to- talk more about his concern " and pS^rhaps'solle ir 

for him. Be honest. If I could say one important thing about your re'^nse. thari^ " - 

Mavbf L r '° to be alright. I'll fix it." Don't worry. 

Maybe he has things to worry abo^it. So be very honest In the way you respond to the 
child, your child. Children can tell whether or not you are honLt. So very Jonest " 
don-rL^'^H ^^""l "^'^^^"^ rememherxto be the patient seeker after understanding. ' 
don t feel that you have tb^ greet t^s c^ild as the expert who will solv^ dll his problems. 



\ 
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LECTURE 1\ 



. \ HOW TO LISTEN' TO CHILDREN ( 
BY JACK PRESLEY , 



/ 



Hollo there I I'm so glad to see you in ^hls program because I know that 
you are going to enjoy' it. It's a thrill to be able to help boys and girls 
and to 9ee them grow; whether^ they are growing intellectually or whether 
Lhey are growing emotionally. You volunteered because you like children, 
because you are interested fn them. Now I want to talk to you a few minutes . 
today about the possibility of getting children ready to talk so that you 
can listen; because it's pretty barer to listen when nobody is talking, right? 
So, let's talk about some of the ways w^ can get children to talk, so that you 
can listen. The first thing that you need to do to get children to talk is 
to motivate them. V Itow thats a big euphemism. you know that we talk about, but 
wh^t does it raally mean when we want to motivate^ a <^hild? We want to get 
him to dg^oomething that we want him to. do. In this case, talk about the 
way he fOels about ' things. Well I would suggest that, if at all possible, 
before ydu see the chidd the firq^t time, talk to his teacher, talk to hia 
counselor or anyone else who works with him^ Find out something good about 
him, Bjp when you first see him you can make 2 or 3 statements that are - 
ppsitivo; that is to say you ^an compliment him honestly and sincerely. 
Now lets dori^' have any "put-on^ because children can tead you loud and clear" 
Sij>, make sura that you are saying something that is genuine. Don't say to 
Mary, "Your hair looks gbod", \fhen its all torn up and she knows it. Dori^t 
say tp Johnny, 'Hley man, that's a sharp shirt -you've got on", when he had 
a rl^l fuss with mama this^, morning, he didn't want to put the blamed thiftlg * 
on in the first 'place. Joxx haven't jeally, complimented him. Compliment" , 
him jpn those things t^J^a^t he really enjoys and that he has. really accomplished^. ' 

.If- the teacher tells you about some rtice thing that he did in school; he 

picked up Mary's books wheti they dropped, or something of that natftire, that 

is a ^pod tjtiing to complliftent him about. * In order to motivate children, we 

^hd>J^%3(:o ^ive them reinforcement. I make some pretty radical statements 

sometimes, but all we psychologists are sort of nuts anyway, you know,. and - ■ 

if we are not nuts then we don't qualify ^p be real psycholog|j,sts . So, 

that's why I make such btoad statements. One of the statemeyats I make is 

simply, this, that nobody does anything unless he gets some kind of reinforcement -"^ 

out of it. Nobody? That's^right, nobody doea? anything unlesa'^l^^ get^ somjQ 

kind of reinforcement. That is 'tb say, once he has done a particular *act 'or • 

behaved int a certain manner, something happens after that that the child/ ! 

JiiDis^lf interprets as being va^Luable to him in fifome way. If h§ doesn't' iyiterpret- 

it«as being, valuable he is not going to do it again Or at least, not ^many tdanes. ' 

It would' soon disslpate'and as we say in Psychology, It ^^jitinguishes. Se^, * ' / 

we've got b£p word^s for Wery thing; so don't run >wfnr, I have qpme more for " 

you in Just a little while. 1 / , - • " , 

• • • qi . ■, % 

' * i> . ^ , 

1 want to talk to you about reinforcement though, on several levels. I've - , 

tj;alked about four levels .of reinforcement ^ not because, that 's all there^^re^ . 

that's all that I can think of. And if ydu can think of som^ mo^e, that'll *ta 



Jack. I'realey 
Page 2 



Kfuat. .Flrat of all, I've talked abgut reinforcement on a basic level. 
hvo;>ybody can respond on a basic -level. That is to say, if the organism 
has a need and behaving in a certain way fulfills the need, then we are 
responding on a l,a8ic level. - If a child is hungry y6u can give him food 
nnd by giving him food you can got him to do most anything you want him 
to do. Especially, if he is hungry enougk^nd he has been without food 
long enough. But we really dotk deal with ^Ktidxen on that level very often. 
Most of the time the children who como t0\ us in school, at least, hopefully, 
have had something td eat, and they arc nbt literally hungry. Although 
I»eop.le will respond to food, even when they are not hungry. ' ^ 

So lets move up to another level jLt is a little more practical to use with 
children in your listening sltuat^n. You want the child to be motivated and ' ' 
you want him to talk about the tfeCngs that give feeling to him and are 
important to him then promise him Or make available to him- some Jcind of 
fln activity. Children love to be involved in activities. Now this mlRht^be 
that you simply take him out to walk around the block or to go out and look . 
on the campus at some of the flo^^ers or shrubs. It depends-on the age of 
the child. You'll have enough common sense to know what kind of things 
would interest t4ie child. But an Activity is a . tremendously motivating force, 
cspeddally for a child who hps to sit ;tn a school building all day for five 
or fl/e and a half hours. You know, Man, its Just great to be able to get up and 
walk jiround the hall. If the teacher atks, "Who would like 'to take a note to 
the principalis office?" all the little hands will go up, you knbw, because 
after all. we ve been sitting here alL.this time, its high time we got time 
to move around. So, if you tan^ give him some activity, especially if it's a 
planned and interesting activity, as a result of reaching some behavioral 
criteria. -So that as you listen to your children, you find that some of their 
-problems relate to their own behavior. Tha^ is to say, Johnny is having a ' 
hai;d time getting along in the classroom because he worft ^tay in his seat- 
or because he worit listen to the teacher, bocause he just can't keep "his hinds 
to himself. He has to pull Mary's hair, and he has to bump Billy with his 
elbow while he is going .to the pencil sharpener. It just seema th^t there is 
no way to get by Billy without that elbow going, up. So. if you wan? to motivate 
l.lm to » correct some of those behaviors and thereby make his own life more 
enjoyable, give him some kind of activity that will motivate him, Itfs a 
rolnf order Then inany of our children can function on the level that will be 
called social reinforcement. As a matter of fact, we hope that they allmight 
eventually function on this level most of the time. Which is to say they 
simply want your approyal. " . ^ ■ - 

By reaaon of the -fact that you are ap adu\t indicates that most children 

want your approval,- because you automatically become associated as an adult 

with Lhe power structure'of .our society and. with what we sometimes refer'to as the 

:ry,-arae h^n ::d 'r'l^j^z^i^:^ 'TheThiir 'V''' H ■ 

h. is -t^e little Chicle, so that ^If you'can sL'"w so^L^at^enttn'tr^^^^^^^^^ ^'^^ 
aceuptance. all 'of a sudden he doesn't have to- be the little chick any longer . 

no Pr%H^^ ? "^'^ ^^""^^^^^ °yder. My what a tremendously .motivating 

power .that is to realize that you can climb up^n the social world. So, if ^ 

IZ dlf l^.nM -^'J' '^'"'^ '° "^^^"^^ some ff his behaviors, that are causing 
him difficulties, just.start bragging on him. Just give him some honest, • ^ 
sincere, positive .cpmpliments. . " • ■ 
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Ucmcmber I^^oald ao th^ beginning to give 'the child a compliment? Don't quit 
thfu, . because he nee44 it rop^atedly. We recognize in the field of learning 
that children need repetition. You aro aware of this, I'm sure. There was a 
fellow that demonstrated this truth to us by working with pigeons. had a 
plK^on aad put it into a box. Then he paid to the pigeon, "Hey, you dumb 
buimy, run over there and punch that lever, and I'll give you a piece of corn." 
Do you believe tKat? Of coMrse you don't believe that^ That'« ridiculous, 
because the pigeon couldn't communicate. Well then how in the world could 
you teach a pigeon that when he goes into the "box he should go over and punch 
Lho lever io^ order to get corn? Well, would you believe yi^at it's primarily 
by trial and error. That is to say^ou wait until the dumb bunny happens < 
accidoat;alIy to punch the levet then be sure that you are on the spot, ^ive 
him hU corn. Then the ole pigeon says, "Hey that's the game. I punch the 
Lev^f, I get the com." Weil, not, the* first time. As a matter of fact, it ^ 
catoes him about 150 trials to figure that out. So, it takes ^children a little 
time, also. ^But, "if the child behaves properly and the teacher tells you 
aftqr you have visited him^a second time or the third tim^ or even the first 
Lime that he has done some Alee things, you take the time to reinforce those 
niqe things thaf he has done by saying,* "Boy, that was grand. Your teacher 
told me what a nice guy yOu were." And learn to \ise superlatives. You know, 
a lot of people have p big hang up with this, They just can't say, fine, 
gr^at and grand aifd wdnd^irful, marvelous. It comes a little hard to them. Well^ 
E think one of the reasons that it comes a little hard to us is because we are 
born and reared in a negative society. Yqu know most everything in our whole 
society is geared to the negative. Aj a matter of fact, when yovi were first 
born the do©»tor grabbed you by the heels and stood you upside down and WHAM 
right on the bottom. You know you start off, negative. Well you live negative. 
That Is to say, you take your automobile today, for instance. When you start 
"out home from your work you stop at every stop sign, every stop light, 

give a turn signal every turn you make, do everything perfectly, pull up In 
your driveway and as soon ks you get in your driveway, nobody will do a thing 
or aay a word. But turn it around. Run tjirough three of those stop signs, 
and about two of those stop lights; the^e will be plenty said. About $25 or $30 
v/brt)> <lown at the Justice Building. Do you get the point? Now, we need 
children to recognize that the lives that they lead can bring responses from 
us when they do the right things, when they do good things , ^o, motivate your 
children, socially, by saying nice things to them. You mighty If you have an 
opportunity^ utilize some help ,in J giving' 'them positive reinforcement. I 
suggest that people stand before the mirror and act a little bit. What's 
wrong with facial expressions?^ What's wrong with gestures?; Use them to 
motivate children. 

Now the Ipst level I havo up here you 4on't havp to worry much about. That 'a 

mastery; not many children reach .^p: level for many things, ^t work on tills 

social level and you can motlvate^Kildren to do a lot of things and to solve 

lot of their own' problems because really a child solving his own probl^s 

is the best solution that can be found. ^ ' , * 

* * 
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ACTIVITIES THAT PROMOTE COMMUNICATION 

Tlu-M,- arc activities and techniques used by other Listeners. Perhaps 
you can huike. use of them: 

1. (James : ^ . 

Cliec'kers o . ^ 

, Tick-Tack-Toe 
Hangman 
Monopoly 
Etch-a-Sketch 

e « 

2. Craft-s : . 
String Beads 

Sewing . ' , i / 

Crayons - Blank paper ' ^ * 

Play Dough ^ ^ * , 

Silly Putty ' , - 

3. Activities : , . 

/ 

Bean Bags " . V 

Walks, to collect items that can be used in activities, such as nuts to 

be dried and strung as beads.* 
Drawing' in the sand . ' 

Punching bag - . 

Hop Scotch , ' 

Mail to be sent to them in their name 

Reading in the library ' ' 

Making experience books - ' ' / 

Things you do together 

Writing a book ' * 

Listening to records, tapes, or watching films or filrastrips 

Working on projects suggested by the teacher and related to classroom 

(Growing something, plants animals, etc. ' ^ 

Making a bulletin board 

Wntchlng television 

Working on projects to improve the school 
Writing an article for the school newspaper 
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4. Books you can easily buy 

Games People Play , Eric Berne 

I'm O.K. . Your 0,K, , Thomas Harris, M.D, 
i ♦ . 

How to Read 'a Person Like a Bpofo 
Body Language 

Reality Games . Hollander and. Sax 
Learning , (Magazine) 



5. Additional resources to explore 

A. Related Training Programs 

1. Green Circle 

2. Magic Circle 

3. Peer/teen Counselor^Training 

4. Parent Effectiveness 

B. Additional sources of information 



\ 



1. 

2. 
3. 
4. 
5. 
6. 
7. 
8. 




Mental- Health Community Days 
Professional Library at Lindsey Hopkins 
University of Miami Continuing Education Center 
Centei^ for Dialogue'^ - ' 
Miami/Dade Community College Life LaB 
Dade County Staff Developinept Courses 
Volunteers In* Sight , ' 

"Esprit.de Corps" 
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